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tives: to

- 1] L‘\‘
.and to use

. important educational goals other than trédffional academic;achievemept.

“The Careers program (fofmer1§ Careers and Curricula)»bases its *work upon a

‘theory of career development.

'adult populations.

- Introductory Statement
. . o PO
. ) . . . v : *
: . ‘ . - . .
The Center for Social Organization of Schools has two primary objec-
: o . L , s L ST .
develop a scientific sknowledge of how schools affect their students,

. ¢
this knowledge to develop better school practices and organization,
The Center works through three progra@s'to achieve its objectives.

3 -

The Schools and Maturity program ié;Stady;pg the effects of School, family,

_— N e
and peer group experiences-on the development of attitudes -consistent with -

. ‘ <f“’f ' e > L = . ;
psychosocial maturity. The objectives are to formulate, assess, and research

. The

School Organization p{ogram'is'currently concerned with authority-control
- .

. : . - - L "
structurrs,. task structures, reward systems, and peer group processes inischools.

LLF . o L . PR
It has developed a self-administered vocational

~

guidance device and a self-directed career program to promote vocational develop-

.

"ment and to foster satisfying curricular decisions for high school, college, and

-

This feporﬁ,'prépared by the Schools and Maturity Program, uses intensive

psychddynamic'forces influence

)

interview data to examineshow phenomenological .and
: . kS

adolescent psychosocial maturity. o .

- .

o~

.

ii

a8
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. [
In recent y¢ars,!educaﬁ6r§ have begun giving more serious;attention to -
‘the non-academic outcomes of the socialization of youth. Schools have begun
. . S - '_ ] é"_ » '_ 9 .
to acknowledge theirfinevitable role in shaping people as well as imparting
‘ - - i

t

_ . . : J
-information:  While families have always been charged with the rolé of .
1 . - o | R
so¢ializers, few guidelines have been available for promoti%g optimél psycho-
social growth in their offspring. Observers of youth have ‘noted tﬁe‘different

? . s

capacities of.young people to effectively deal with themselves, with others,

~ and with_their‘societies.  But the lack of a careful conceptionalization of

v,
Ve '
¢ '

ﬁonfacademic outcomes of development and the concomitant lack of adequate
measurement tools has made it difficult to understand these dispai}ﬁies in the
. N - . . . |

..
. IS o

self and social attitudes of‘ibqu;péapié, ‘

The concept of psychésocial maturity is”an attempt tovfogyulate the ideal

end-points of growth, socializatiorn*and development. It incorporates biolo-
. - ) . < o N

- gical, psychological and soéiological schemata of maturity,»aﬁd postulétes

i -

tbreg diﬁénsiqns cf tﬁis attribute: Iﬁdividuai Ade@uac? ——Jthe éépacity to.
f&nctipn effecti&ely on one's own; Interpérsonal Adequacy’ -- the cépacity.to :
- lintazgwéiéétisfactorily‘wgth others; and Social Adequacy —-- the capacity to -
'ﬁféﬁﬁééfégﬁte to sociai Cohesion.-' The speqific traits subsumed unaer each. of "
u . g * . . . ] . ‘ \

_Ehése capacities, and brief definitions of these traits, are listed in Table 1.
The psychosocial maturity model has been operationalized by a self-
report attitude inventory which has been shown to havé adequate -levels of °

_reliability and‘Validity’(Gfeenberger et al., 1975) -with groups aged 10-18 -

years. -Such measurement has. enabled a variety of investigations to explore
! L ' " e * o ’ T ’ ‘ ) .
. . ! . ’ LJ “", -
o For, .a complete discussion, see Greenberger agﬁ Sdrensen (1975). ]
‘f"' - . - 4 ’ . . -
P Ly - . ‘ . .
. ”, 4 '
- X r 1 «
e a h W) . .
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~the aeteranaan of nsychosoe ial maturity. Demographic and background cob
L :

- . . ¢ -

variabies su(h as race,'sex, famlly soc1oeconom1c status, and\\bademlc achleve—' S

A -
v

« . ment level have all been shown to bear complex relationships to psychosocial

faturity (Greenberger et al., 1974; McConochie'et al., 1974).

while the survev analysis approach:hashaIIOWed for the discovery of

s
E - -

ﬁinterlockianrclationéhips among complex variables, the rigors of the regression e

-
3

- tquat;on requlre the subordlnatlon of . tnt 1nd1v1dua1, within whom psychosoc1a1

marurlty ulttmately resides. , Without a pnenomenologlcal framework‘phrased in”

- . '

1ndiv1dual terms, between-group variance is dlfflpult to fully interpret. B A
- o ThLo study cmploys 1ntens1ve 1nterv1ew1ng to contrast the experlentlal

“

and psychodynamlc realltles of’ youngsters who score at the two: extremes of

the psychosorlal maturlty (PSM) Scales it attempts tp look across. 4l well:

" a
s

studred L7~ year—olds for developmental paradlgms which’ seem to pledlSpOSe to
the presence orfabsende of the traits of psychosocial maturltyy/

. A L /
Using the technigues-df clinical'psychology, this study attempts to

- * -+

[ : “

llnk psychometrlc measurement with hoth phenomenologlcal realltles and psvcho-

- . N . ) - i - / .
dynamic understandlng Prev1ous research informs. us that the Lralts central

-

to our concept of psychosoc1a1 maturity are by no means the consc1ous focus
.. : S,

of adolescents' concerns. Whlle adolescents may learn geometry in h1gh

* school, they take no course in 1dent1ty formation or social commltment 'Yet,

. .
e the developmcnt of these and~other aspects of psychosoc1a1 maturlty proceeds,

albelt silently and often secretly, through adolescence . what-is so trouble-

Y -gome about even the hest statlstlcal data is ‘the lack of,rlchness of detail

<A .~ i : : o '
about the specifics of people's lives. We.do'not,know enough about the ) S

’
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In addition; we, need to examine how .the development Of psychosocial

A

' o ~ -
maturity coincides with‘@he theoretically derived stages of adolescent

development. One‘migﬁt expect, for example, that the individual low in

psychosocial maturity would»aﬁpéér to be sﬁruggiing with the early and midd%g

adolegéent issueé of impﬁlse contrdi,‘sexual identity and aﬁtohomy: Simi~-

larly; the,moré psyc;osodially mature‘adolescent might be expected to emerge,
. . o gn e S

gn intenSiyé study, as more i§Vé§ted in late adolescent issues of social role

" choices and true independence.
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Table 1 RN

. © _ _ N .
. Ny . — a7
betailed Model of Psychosocial Maturity
~
Individnal/xacquacy:‘ ' o - : - #
JSelt-Reliance

“absence ol excessive need for soclal valldatlon'
.sense of control: . ,
initiative ' _ \

Work Orientation S . -

general work skllls
standards of competence
pleasure in work ~

- Identity

clarity of self-concept
cnsideration of 1life goals
self-esteem
_internalized values

Interpersonal Adequacy: ;‘ o ;

.Communication Skills - , . _Y ¢

ability to encode messages
ability to decode messages
eqpathy

Enlightened Trust : 1. ’ ; _ .

rational dependence
v rejection of simplistic views of. human nature
. s awareness of constraints on trustworthlness

knowledge of Major Rofes
e

role-appropriate behavior
management of role conflict

Social Adequacy: ' ‘ ' . oo

Social Commitment : , , .

' feelings of community I ' o -
w1111ngness to modlfy personal goals in favor of 3001a1 goals
readiness to form alliances -
interest in long-term social goals

~Qpentiess to Socio-polLtical Change

general openness to change

recognition of costs of,/gﬂtus quo
recognition of costs offchange

-

Tolerance of Ind1v1dua1 and Cultural leferences

- . -

‘ willingness to interact with people who differ from; ‘the norm :
) sensitivity to the rights of people who differ from the norm- : o
awareness of costs.and benefits of tolerance ' - _ )

RS

Q . aRUprintﬁd Erom.Greenberger et.al, (1974). ' - . T

P v : N - “53 4
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PLAN| OF ANALYSTS (METHOD)

The_Psychosocial Maturity - (PSM) iInventory was administered ,to 192 1llth

- o~

qradensgudents at a reiatively small public junior-senior high school.* The

.'\ - : i . . . . .
~3yig:nal intent was to choose the 25 highest and 25 lowest scores for further

data coliection. "High" and "low" were determined by absolute scores on the

o

combined indices of Individual and‘Social Adequacy. This approach was

modified when it became clear that the highest scorers were greatly over-

renr»sented by girls while the lowest scorers were almost all boys. As a

4 4

result, the ‘sex difference'would‘haye béen confounded with any independent

differences in psychosocial maturity.

ot dcae

Therefore, the interview sample was chosen separately for.each sex. o
7 R v .
-
The twelve hlghest boys were selected for comparison w1th the twelve lowest

boys; slmllarly the twelve hlghest girls werte chosen to. be- qompared w1th the- ’ .

‘twelvd lowest girls.

12

other mechanical, problems, consisted &f 9 high boys, 11 low boys, ll'hiqh girls .

v,

The final sample, because of tape recorder faxlure and

4

5
(N

Table 2 SR - T

Individual and Social Adequacy, Scores for the Interview Sample

2 {
]

Individual Adequacy. Social Adequacvy

. 10.30

High PSM Boys i' | ' - 10.07
v v & - v

Low PSM.%oys " 5 . ‘ N 7.34 7.52

High PSM Girls‘ ' 10.66 11.05

Low PSM Girls ; : : . 7.65 - 8.39

3

1 ' ' A IR
See Greenberger et'al. 1975, for a discussion of the computation of these

scores. N

L - ' G
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k4 ‘

and 10 Low gixls. - Table 2 presents overali PsM scores for éach of the- four ,

2

groups. | Differences Retween high and low subjects are significart within
’ *. © ’ L E .
S L

each sex.

“subdects in’{hc four groups were interviewed for an hour by One'of

four intﬁfviewwre.l x\?ﬁe integviewischedule is preseqéed in Appendix A.

All interviews were reéofded apd later tfa;ecrieed»Eoi&a;aiysis.T Although,

.the transcribed interviews were coded question by question, itvbecame clear

i | ’ that the richness of tbe'daﬁa lay in.ﬁhe quntaneque material elieited by £hé
,opun~nqdvdﬂpss of questions.and in the patterns of thematic eoncerns:charac—

terinti: of each individual. '" A developmental—phenomenologicai portrait °

was written for each subject. . These individual portraits were then sorted

~

into groups and eéch group was- analyzed in terms of the common themes which

S v ' R

emerged from the portraits.

N : :
Because each sex confronts. somewhat different developmental tasks at

adolescence, comparisons and contrasts were constructed within each sex.
While this paper is'primarily devoted to a discussion of the qualitat-
ive differences between-high and low matﬁfity young people, resulte of some

ef the'goding anelyses and background data are also presented.

/ ‘

Vaiv are indebted to Rosémary Hollick for her assistance in the interviewing

y and o Mario Makurath for monitoring the logistics of the procedure. .
N k] N 2 o
o . : l() 3
Wi;ﬁﬁ . : " - /, ‘ .,\* o
' ' : ’ | . S . . .
R
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*~ GENERAL CHARACTERISTICS OF THE SAMPLE

3

The forty-one young people in this sample are offspring of white,
working class families. Their

o
%

~f their

- 7

parents appear to be upwardly mobile and"
N, O i .
. the mexits of financial security.

heré to'realize their own frustrated economic goals through the'achievements

L4

éhilﬂren. These'are children who have grown up to be impressed by
AN

wiEh'én&pgﬁ scarcity and job insecurity to ma

imporﬁaht'part of their lives.

“\
While not poor, they have at least lived
ke economic éonsiderations an

The neighborhood where these sﬁudents grew up was described by several

1

- \
administrators and-teachers in the school as "redneck" and "hardhat."

impression that one gains from the students is ‘that it is ‘4 place where

have jobs, not professions.

The
+ . N '
.concern with material success predominates -- everyone is worried about Having
: ' @ ,
‘enough money for -ever-increasing material wants. Fathers of thesge young people

o

outweigh the noneconomic rewards of these Jjobs.

Retirement benefits, pay rates,and job security

Few subjects even know

4

exactly what it is that their father does,/but‘the boys at least, feel pressure

from i?eir families to do better than he has. There are many mothers of our

subjects th'work,,but they appear to do this to add to the family income, or,
in some cases, "to det_out of the house."

Almost all of the familjes in this sample uare intact.

This is a
relatively stable community whéré\ektended family ties are pfominent. Family
:
size varied in the sample from an only child to a child who is one of nine
isiblings. '

o

older than they are.

Several of our youngsters have siblings who are 10 - 15 years

AN .
N
O

ERIC
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- - o . T2 -
C Lo resting Tamoly quLlI‘L; > that emgw N

oy keep up with schoalwork and hoid a job 4t the same time work only in tl

L ~ .
soamunity 2tiic than a developmental phenomenon. - Having a car, 1S extremely

" I
~ . i - v, .

"if they want tc have the same kind of life as their same sex parent, hawever, )
: P ' - . ¥
el * ‘ ¢ .
nearl/ al 1 of them say no. When this is explored, it becomes cleaXx that -they
- ‘. ’| . . o . [y . -
leh for'a different life rw'terms of quantltv, “hot strUcture. That 'is, thag
7 . . : s
want moreﬂﬁfnmj or a better job or more happlness or.kewel problems. But the L -
o . . '_. ) N LA . x! . ! X %,
LY .h ‘ ’ v N ’ v
.- | . 12 o
. . a g
. \}
. ) k ..

s a ind of ideal among the parents of those @

srort, their awa:«nnss of their parents' wisli for

thoey 443, o what they dia not do. Some subsccts, for
‘¢

SR are _“Lvd or fourth iu a iiie of rbllngs who did not go to college

- -~

. _— , {
St FotD th prossue Aodﬂtlnj as; the ba]l/gouneee down’ the line. One

s .

«

P ©

Gas bt e Mochosen' to emiody parental Cre i - Ved
. , N .

- LR B i
- . Nearitt al

=

. . . ! < . A .
the subjects in the samp . have attsome time themselves had
M > “ .

: vy work after school or waekends; some who find it too
L . - © L )

“

1t~ g

. R &

~ . ° . .

sutmer. Most of these teenagers place value on being as finé%cially.indében—

dent +f their parents as possible. This, however, appears to be more a
' ] . \

v

.

imuorcant to these youngstera. “often, the%r parents help them in purchasing

4 car but then iﬁsist'that they pay their own upkeép and instirance. This is

o «

a kind of rite de passageito financial xes onsibility'and oux subjécts often 'j_

. -

sgund'juét like one could envision: their.parents as they worxry over‘getting
. . . ~ . .

. . . : ° . .
the mone? together to meet the next payment. ' Girls who.are not interested in
. . . N : . ‘ . .... . A. - . " . . . Y - . B . ' - "
Tars experience a sifrilar transition with respect to buying clothes. -
@ ' ' . . \ , . ' .
At this poin in thefr development, none of these young people foresee - b

1‘1 N N > . ) . @
4 .

a llfe tor themseTVGS far di fer nt from that" oi thelr parents. * When asked LY

A,




\ T

Boys and girls both see themselves as

stricture is essentially the same.

either working or going to college, marrying ‘in their early 20's and

starting a family. Many of the girls speak of ‘a wish to return to work - -
i < : - .

after their &hildren are old enough to be somewhat independent of them; -
- Va [y o - T

~they are not ideological about it, but it is all they cam imagine for them-

selves. - - - oo .

13 -

. \ : ' '
- In religious composition,C?E:samplé is approximately #2/3 Protestant

. 7 . e

and 1/3 Catholic. Half of our subjects are regular churchgoers and a few

arggoxtremely involved iniéhurch, generallﬂ through yoﬁth groups.

, . 6 .
Pulitically, one can only say that tﬁese young péople are apolitical,

i "'\»._'
uninterested in ideology and, in large measure, uninformed. Interviews took

place during the time when the Energy Crisis and the Watergate phenomena were
_ : L, . .
both prominent nationally. A few subjects mentioned these as issues they
- ' \ . st ,.

L3 ~ .

+ A . - . . .
had opinions about and some complained about inflation. _ Even those few-

who did éxpress some opinion on something political were striking in their

-lack of. any real though or insight into the dialeétics of the larger society.

"

‘o
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QUANTITAT IVE ASPECTS OF THE ' SAMP{{E . L

Mean grade point averages and mean father‘s #ducation level for each

of the four grOUps'are presented in Table 3. Low maturity boys do con-

siderably more poorly in school than do the other groups. High boys do not . -
| qiffer from low boys in the level of their father's education, but high" -
girls come from homes where fathers are better educated than thgrfathers of
. . o )
. K
- the low girls. ‘ U
' o Table 3
’ b : Characteristics of ﬁhe Sample' . .
[ i . . ¥ .o . B
r o High PSM = Low PSM High PSM . Low PSM
L. b : Boys Boys. « = . Girls Girls
A. Mean Grade Point : C . ‘ ‘ .
. © ' Average | ' ' 3.0 ¢ T2.3 - 2.9 T2.9
B.  Mean level of ) ) K Ce .
father's education . 3.0 ' 3.0 . 3.4 o 2.3

. . ._,
~ . .

“The groups do not sigﬁificantly differ in their cholice “of high school
program. ~ Each group is fairly evenlyAcomposed of academic and vocational
. ~ : N . ]

- -
< .

students except for the high maturity‘boyS'Whgre a ‘greater proportion are in

"an academic program. . S . , ,v’;
‘It was:élso of intefést to gain some perspective on these studénts by PR
. ‘u ~"-~’ LY " ) . i ) - ]/-) .
@ X exploring how:they are viewed by other people. For another study”, each .
For details of the methodology of -this data gollection, see Josselson.et al.,”
1975. - - . | ' ' ' N |
14 .
R '* - ‘

, g .
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.student in the llth grad: had been asked to "nominate"” three students from‘thé

entire 1lth grade. who fit a variety of descriptions ranging from "a good

leadex"” to'

Jwell-liked." Fourteen 1llth grade teachers had been asked to
com-lete a similar form. Therefore, we were able to gain some information
o . . hd . .
on now the high and low extreme groups were seen by peers ahd teachers. - %

o
These data are presented in Table 4.

‘

The distribution of these nomi:i..tions indicates that girls and boyg at

different levels of psychosocial maturitv.are viewed and valued differently by

-
o -~

theix teachors and peers. The  teachers' nofminations include half &f the low
RN N 3 -
. ) : . i S

" maturity Lovs among'th%%poér'workeré,'but recognize only two of fhe high -

’

maturity boys das outstandihgly good workers. - The teachers do, Kowever, -

"include one-third of the High maturity boys in the category "self-reliant."

High and low maturity girls are generai}y not sharply differentidted in the

teachers' nominations except that the high maturity girls appear to bemthé
o . .. ' ' ' &

'students.whom teachers like best. . o S

- N

(% -
The peer's nominations are,most striking in the degree to which

a

the

a b3

4 Lo

high maturity boys are overlooked. It is the low maturity boys' who are §°

.t

‘valued as leaders, who are well-liked and adﬁired. Conversely,. the high

maturity girls get nominated“more often by their peexrs as good leaders .and as~ . -

T

getting along well with' others. ‘These fHata provide some suggestiqn that
- S : ‘ . :
Tow maturity ahong.boys is more highly valued in this subculture whereas higher

4
N -

- *

o -

maturity.brings girls more social rewards. -

P

These gquantitative data are intended o “Serve as a context in which to

place the qualitative findings which follow. Two case studies for each of

- 2t .

the four sex-FSM typeszhill be presented and followed by a discussion of the

themes characteristic »f all the subjects in that particular category.

, "
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Table 4’
Teachers' and Peers' Nominations of Interviewléample

w °
« .

Teachers'
one teacher as: . g E

I
£

nominations oﬁ,sﬁﬁdents: number of subjects nominated by §;Nlé5§t

- : /
High PSM YLow PSM

. ) Boys ' ’f Boyd
. (n=9) . /7 (n=11)
. , : /
Good Worker N 2 /f 0
Poor ‘Worker i - o . 5
‘Self-reliant : N SO |
Low in self-reliance 1. 4
[>% . ) ! o

Well-liked / . 0 ' .2

[~}

High PSM .

Girls -
(n=11)

. —
_Low PSM

Girls
(n=10)

Peers' nominations offqtudents: number of subjects nomiqgted by}atwleast
. . : | E

two peers as: . o #
. L L ¢ e ' .
+ © High PSM Low.sPSM High PSM Low PSM
" Boys Boys Girls Girls
Good. leader +. -+ 1 ” 4 3 ¢ O
Says what they think’ \\\ 1 , 6
’ - N ‘ o
Gets along well with people .
‘who are different from . .
. them - ‘ 0. o 1
Well-liked o R .5
Goes out of ‘their way to - : o
help others : ' 2, o "2
Person you most admire 1 .3
i
1 -, 12 -
i -

o

g
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. up—alm;at to the/001nt of too much 1ntlmacy, trylng to make the 1nterv1ew
‘soon as pessiple

'motoravckés and his gLrlfrlend
. cvcles racing them,.and in telllng about thlS, he seems" to
jd”lf ~defeatin ag behavior. . .
'Wlth his q‘rllrlend

'at her house . He no longer ma1nta1ns close frlendshlp& with other boys.

act;"too‘touqh/” then says, Ny ddn t gb .around bragglng, but I can handle ////{,///f’(/<

© LOW PSYCHOSOCIAL MATURITY BOYS ° _ _ _

! : oL * ' - B . - -

e . . % . . ' . ! !
Thye &a.sv,své._‘eéﬂy

4
.

LAYTY WS stx1&1ng.1n the unusualness of his appearance. Unllke most v
of tio other studen ] 1n the hlqh school he had w1ldly unkempt long ha1r
and selt~cpnsc1ous£y "dude"—type clothes' He was extremely anX1ous at the
bdginnfnq of the nterv1ew, could narrly answer questlons or look at the

e interview progress A, "however, he relaxed and opened ,“

. . Fl

interv:ewar, As

inrto a quaSL—co nseling session. . C o . C N

* In ti.» framework of Larxy's life, school has little placei.-He is tak;

ing a ooneswad fourse and Ls trylnq to p1ck up enough credlts to graduate as

The subjects he llkes are ones where he can work w1th oL

hlsbhands_an\ enjoy seelng the flnlshed Droduct.‘ He has noiclose relation- ~ -

\

shipg with eachers and part1®1pates in.no clubs or groups. f_' -
I e
carrv s time and emotional energy is prlmarlly dlrecJFd towards his
b

He has, however, ot been le to make h1s

1“twrest 1n motorcycles a gratlfylng act1V1ty Three tlmes he blew up his~ = - 0

o / :

express in hlS'

rnno/thu fruvtratlon, helplessness and self blame of someone, enmeshed in

*
-

Since the loss of hlS cycles, he has spent nearly all of. hlS fr(ﬂ-tlme

Y He tells us llttle about thlS relatlonshrp, however,

F ‘4

bevond the fa«t that she is a "nice girl” amd they spend most of their’ t1me

P ®

Asknd 40 durcrlbc Ris peers 1n the school, Larry replles, "They re all the

same -- drlnk have a good t1me, ‘smoke a llttle pot

Problng further, one flnds that Larry s object world is differentiated

prlmarlly into aggres51ve hyoermascullne bad objects and nurturant, hyper-

Lemlnlno good objects.3 HlS own identity ‘seems Spllt between thése two object
representatlons For example, when asked\what afe ‘the most 1mportant thlngs.
a frlfnd showld be, Larry beg1ns talking about how a friend should be sqgmeone
who hclps you when you get into trouble. Then he 1mmed1ately begins relatlng

an expcrlunce of belng beaten up by a gang, speaks scornfully of .guys who




.

A

C o . » N ‘ ] L .

) - n - . - ] . .
Racurring throuqhout the interview are these themes of, aggression- -

myself.”
and passlv1ty, and hls coricerns about his own. mascullnlty S -
., Some’ of Larry s internal confllcts are traceable to a h1ghly?amb1valent

relatlonshlp w1th hls father «On _ the one hand he ldeallzes his father: "I'm ¢

used to hav1ng thlngs. I'm not the kind of kid who wants and wants. . I'm

happy with what I got, but he always gives and I don't thlnk I'll be able to

‘do that. for my kids because I' m so- used to h1m d01ng 1t for me and’I. know,

"I'm never going to be able to do it On the other hand- there is suppressed'

rage at ‘his father for expectlng too much of him and g1v1ng too® llttle of h1m— - . . »5
self Desplte Larry s grat1tude for the thlngs h1s ‘father g1ves him, he also
feels his fathex spends too ‘little time at home. Larry S father had wanted
“him to go to’ college, but Larry wants to get a ]ob to make money to get married.
He seces his future’centered on hav1ng two kids, a boy and a girl, and buy1ng
things for them. Asked how his *father feels about his plans, Larry says
sadly,."He says I'm a fool." - . I C - o N

. Larry feels support from h;s‘mother who tells him that he has the rlght

But this does not seem to m1t1gate w7

y T

Larry s complex s;ruggle over 1dent1f1catlon w1th and rebelllon against his b

to make his owd dec1slons for h1s llfe.

father. It is partlcularly 1nterest1ng, 1n light of how confllcted Larry is

© with respect to his parents, that he declares, "I got the greatest parents

in the world" and emphatlcally den1es that he would like. them to be dlfferent
1n any way at all. He feels:that h1s family and h1s g1rlfr1end have been:
"my whole llfe" bccause "*hey treat me good and I wouldn t.want. anythlng to ‘“

happen to them.

o

.

In a more dlffused wav, however, Larry expresses h1s cOnv1ct15“ that adults
don E%really understand ‘teenagers, part1cularly in terms of drugs and sex._. '
What also comes through here is Larry's tremendous need for adult approval
and h1s dlfflculty in ‘giving up h1s dependency on them. - o Co.

In general Larry seens S be. barely managlng to ‘maintain hlmself in o

. the face of deep, perhaps longstandlng conflicts. over aggres51on, dependency & P

and'resultant gullt ‘Most of these emotional crises are pro;ected outward;

leav1ng h1m feeling depressed, anxious and often helpless., He has'little' '

self-esteem and relie§ almost excluslyely on others"approval for any sense ' R
F‘-a.

of self—worth Whlle on the surface, Larry appears to be a teenager 1nvolved

— o

in Eusual" teenage concerjs about motorcycles, g1rls and drugs, it is clear : o

////’//”//;;;t on a deeper level these act1v3t1es are used in the service of counterlhg . -

L4 R P
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regressive W1shes. « His needs to be taken care of, whlle he is try1ng to trans—

form them into a W1sh_to take care of others, overshadow his development. . ‘.:

E——
<




i
. . - . ‘ .
. . . ' w .

The Case of Lvonard

oo Léonard approached the Jntorvxew with much anxiety, but warmed up
& ! N
Yoo qulckly when he found the 1nterv1ewer to be non—crltlcal - Since he 1s'ndt very .

fluent verbally, he. sometlmes had difficulty express1ng h1mself but he was, -

on.the whole, straightforward about his experlences and feellngs. ' -

. ) , - Although taklng a college preparatory course, Leonard has given no

| thought to where he mlght llke tq go to college or what he mlght llke to

“study.  One gets little -sense of why Leonard is taklng the college courSe until :

he ehplalns later that his father want him to go to college 56 he can. get a*

good job. Reflectlng on th1s, Leonard says, "I don't know:hgw he's g01ng to

) . s afford col}ege.. ‘" and his tone 1mplles that he hopes these f1nanc1al goncerns

.will-letlhim.off the hook. Leonard explalns further, sounding a blt’depre5sed,
"I'm not that smart in school, so S lt~isvclear that he fears: not meetlng .

. _his father;s expecfations. ' b - ‘,»' .

Leonard seems to feel pes51m1st1c about his own\future. ?is'older ; _
brother -took the same klnd of skllled labor¥ job as the1r father, fand Leonard ] .
.. fears that he 'is 1nev1tably headed for the same thing. - He sees them workingQJ '
ten hours a day six days a week and ‘does not find this an appeallng prospect

e

for himself. Sadly’ he says,,"Llfe is fun now, but I guess sooner or later, e
you're going to have to work." - ‘ o, - y
- Leonard's current investments are- centered on sports, each ‘season bringing
. . a%different ohe<for him to play. His frlends are those who share his enthusiasm
l for sports, people who "like to do what I llxebto dol - These lrlends are clearly ////f”
1mportant to him; they all Just “hang around“ together oxr: go to dances. Leonard

says later on that having - fr1ends and f1tt;ng Ln:wrth the, gang are the most

I

e . important prcblems a teenager cgs, a clue to just how’ fentral hav1ng frlends ©

DR has been in,hiS/life. He -used to go steady,cbutlnow goesrout with several
/},///f”different;girls; he feels that if he has just one'girl, she makes demands on

e him and he gets too tied down. Prlmarlly, he finds that a g1rlfrJend 1nter—’
* feres w1th the time he céan spend with his fr1ends.' ‘ ‘ ;
Throughout the 1nterV1ew, Leonard returns to the theme of*people;‘p%imarily

s

o authorlty figures, making demands on him “and his need to struggle aga1nst them.

o Ny

The teachers he llkes, for example, are the ones who "are not strlct and let you

(%

say what you want as long as you don t cuss.’ He' sees his parents as restrictive

’

.

in 1ns1st1ng that he be in at a*certaln time and av01d drugs and alcohol at

the same t1me, Leonard is afmbivalent about these authorities; he is not merely '
. e ° . A ;
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! rebellious. lle says of his football coach, "He 11 yell at you in the fleld, o
but then you understand why he did 1t . | flgure they re yelllng to help
you. Or of hls %athur, "Last tlmc I got caught drlnklng beer, my ﬁather

whacked me in the mouth. T¢ guess I had it com1ng Cause he warned me.

o

Leonard @escrlbes his mother as both understandlng and flrm, but he
\
, doesn t feel that clther of his parents really trust him. They won't let him

drive because his brother once got drunk and wrecked the car; he féels his . ° -

t

parents think he would do the same th1ng... He spends as llttle t1me at home
as pos51ble,>feellng that "there's nothlng to do- around there . His anger at
his parents remalns buried or expressed in 11pu151ve acflon

In his part time ]Ob Leonard is able to earn some of his own money.-

He d1sllkes his boss who he. feels yells at him a dot; but he ‘stays on for the C. -

méne ey, Most of Leonard s dreams for himself are couched in material th1ngs~—

> having a home, a car and lots of money

Overall, Leonard appears to be masklng a lot of depresslve feelings with .
controlled indifference. Beneath his apparent "llve for today and have fun" . bAf
attitude, he seems to fear hlS lack of goals and h1s 1nablllty to gain, ‘control
‘of his life. He consc1ously worries:about fall1ng 1nto the. same-lﬁfe pattern

as h1s father; at the same time,. he doubts hlS ability to do otherwxse Since

he feels.hls parents’ approval to be a lost/cause, his self esteem 1s lodged

in his peers liking cor*hlm \Part Qf his’fear of the future may der1ve from s

~,<h1s wish to'malntaln what affectlon he'does receive from his peer activities;
: : . o I L, -
B ~ .he does not yet have a good substltute for "the gang" . e !

-~
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Larry and Leonard are
. 1.;7

boys: they are probably more different from each other thahvaiesany other-tdo

s ‘ e

boYs in the low group. Their cases were presented indiVidually in order to R

v

'suggest_the network of psychosocial dynamics from which the,themes discussed

3 . . - -

below are drawn. As the reader will discover, not all of the themes. in the

‘composite portrait can be‘applieq_in each case. Instead, this diséﬁssion

‘is intended to highlighturecurrent theﬁes%%developmentalfahd characterological

phenomena which are restated amorg the subjects'often enough to be candidates: , e

for the composite sketch. - b

.

A numper of themes predomlnate in the phenomenological worldpof the 11

low—matgrity boys.' In general, they are non 1ntrospective and - not terribly

self aware. Their‘focus.is on thé hereyand.now, in current»life problems
' A o ' ~ ' a
s 3 ) - a‘ M o o a- "a . '.
-and on developmental tasks which they seem to view as continuing indefinitely.. -

o -
®

Their world is one filled with concern about sports, cars and motorcycles, o

girls and’ their vicissitudes, adults who yell at‘you, friends who like you or’

put yoeu down‘hard,’the vomplexities of s;aying,outfo% trouble and the con-

comitaﬁt‘temptations.of drink, dope and reckless driving which, for them, are.
" A

g . 'the main paths to tr0qapg* ./;' ] ; ’ ;gi ';“'1' ‘ i . lzf
" These low boys are not: an'ambitious group, although ‘some do plan to‘attend é:_
. : v A W . -
= [college{ ) In most cases,heven college-attendance, a year in theffqture, tex;_g:l&s_‘~
Jto beia decision made;by others. © Their eheréy‘and'enthqsiasm are:more .

: ’ . - . te . ! ' Len
~f0cﬁsed in the present, in, as one boy put 4t "staying- in shape and having.a

PR

good season.” If one were.to pick a theme which best characterizes this_grﬁuﬁ'it‘q

-

would probably be  the developmental problem of act1v1ty—pass1v1ty which is

- E)

_itself related to the problem of ﬁormulating'an identity as a_man.'

B2 | |

we ¢ ocota T

PAruntext provided oy enic IS




ERIC"

Aruitoxt provided by Eic:

:

In their overt behavior and in the way they speak of themselves, these

"low mature boys exhibit great reliance on“external forces to guide their

bontrols, they simplv.-trust, as Leonard does, that sconer or later, Somehow

lives. Thay look to others to get jobs for’them or to get them into vz{

. -\ ) . ) - .
college. When there is no important other person ready to take the: .

P

e

'or'other, their future wlll;be/deéiﬁéaf/,ln their free time, they often

merely wait "for something to happen," again an lnditation of their dis-

’

_inclination to actively'decide. "This passivity starids in marked contrast

disapproved &f, yet it is important to these boys to reassure-themSelves

. that they are tested'ana.tough enough for whatever_situation may arise.

success. Their self—esteem is primarily lodged in. being liked(by others.

to their preoccupation with hypermasculine activity -- sports, cycles and o

in one case, guns.

o

Impulses, prlmarlly aggress1ve impulses, are a problem for these boys.

f °
t

Thclr interviews: abound with allusions to’ fights, berng tough and the dan- ‘ .

gers of getting too mad.’ In thelr code, acting too tough or flghtlng is

»

Self-control is valued and, although they speak of it only oblicquely, they
Y T,

b ’

are grateful for external controlling agents —- parents,/teachers and
. s . e ’

friends -- who help keep,their'impulsés in check. ‘ .

Surprisingly; this group of boys whose composite ego—ideal‘ls the hard}
. . . ° . “ .
self-assured "athletic star, is uniformly very preoccupied with interpersonal
v . ! i . ) . i RO

o
. v

——
.Sports are fun, they are an 1mportant subllmatlon of aggres51ve enerqgy, but

bove all, people llke you if you are an athlete Actlyltles like sports

r P
.

are also;a source of maklng friends, of hav;ng an 1nterest~to share. Above o

all:ighese boys emphasize the making and malntenance of frlendships as one
4 - s 4 3 -
ey ‘» : . ) o 5 ' ) ’ \ . N ':.'

. 2 ?\ A, . : ¢ !
. ‘ A . ~ ) e > . _
’ . . ) L .

v
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This”great—ﬂeeg\for approval has

o

o . .
of the major p;ebféms a teenager faces,
of making these boys very susceptible to group pressure.

the dttendant effect
One boy, for example, defines immaturity as
"not drinking or pulling pranks -- not going along with the rest of the °*
group." , '
To 'him, maturity is being like the gang.
9 “Having a girlfriend combines the need for interpersonal approval and
/ masculine self—definitidn. Tt is striling that the majority of boys in L
this group eithQr are currently going steady or have recently gone steady. j
. o /
/
/
One gets) however, f
7 . y ;

Their girlfriends loom as very important in their {ives -- the boys ro-
-/

-

manticize them, and spend a. lot of time with them.
little sense of these girlfriends as people —— they appearvﬂp the scerery:
i

of these boys' lives more as props. Sometimes they are propé which are

too demanding, a problem which, as we shall seé later, echoes a strhggle
Sometimes the girlfriends act as additional author-
. , .

with their parents.
omebody .

‘ities to set limits and keep them in line. —— as in' "I stopped drinking
‘because my girlfriehd doesn't like it." At other times girlfriends are

merely a badge -- a way of saying "I'm aubigf@oy now" or "See, s

%

does like me" -~ which is why the notion of goiné steady -- of the. quasi-
v . .
mﬁortant. At no time does a*low mature
I : .

]

ownership of this symbol seems so i
‘boy des@fibe a relationship with his girl which sounds intimate and mutual.

The family constellations of these Boys vary, but several consistent

S
" In some

patterns emerge. The first is*that most of these boys feel a strong sense of
not ‘living up to parentél expéctqtions, of having woefully disappointed at
“for.

N
-
3

e.parent by not being up to what they had hoped
wished for grand achievement from these sons. .But these

. : least on
' cases, parents
-y \
. 23 '

’ 19
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i . B ) ’
boys, often realigtically testing their capgpilities, become aware that they

rannot be doctors or engineers, and they must come to terms with the resultant

i

quilt. ' For example: B
"My father wanted me to go to the Naval Academy ... (@ -- how ' )
; . £ . - - o
does hc,fkel about your.plans now?). "He doesn't like them too . 2
; | o oo .
good." . ¢ ' s

"My father] tries to make me go to uohns Hopkins and I don t

‘have t e brains to go therF, but he says, "If you can t get

"

the DGSt ~don' tgget it at all. \ e

. -
L' .

' These boys must, then, give up some of their parents' approval in order to

Qhow them$e1Ves, yet in saying no to the hopes of their parents, they face

Q.

a vacuumng —=- if they cannot be what their parents wanted, what then, should

-

they be? If they cannot embody their ‘parents dreams, they fear they

¢ /
aren't{much good for anything. ‘In light of this dileMma, it is under4

s
l

\ ’ . )
standghlt why so many of them appear to lack ambition. The narClSSlSth

r ‘ L4

wound incurred in this struggle is reflected in an underlying depressed

tone for many ' of them and ina great unconSCious mass of inferiority fee7ings.

. Tho boys vary in how they do respond to this dilemma. Some, 1ike Larrv, '

flee into heterOSexual involvement, others, 1ike Lieonard, become engrossed in’

Je : . Sy

social actiVities with male peers. still others seargh for a parental

surrogate whom they can satisfy Here, the underlying conflict unifies

.

e

this group psychologically even though the psychosoc1a1 objects chosen for

. .
h

defensive purposes differ.

A

©
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' older and dying and how many Verbalize a wish for th

- .,
P

The sense of falllng the. parents compllcates the problem of autonoty

Most of these bhoys perceive their parents as demandlng, but amblvalentég
\

concede that parental rules are mainly justifiable ones., To some -

extent, many of these boys experlence parental demands as parental concern.

One boy, for example, thinks that the best thing about his mother is that

»o

"she's always worrying about everybody;";another says that the best thiné

~ about his father is that "he enjoys hollering.% Conseéuently,xit appears

T i . o <

that one meaning of the tug of war with their parents is that the pull

from the parents lets the boys know they are there. On the whole, they want

to please their parents, but this becomes difficult when a parental rule
about a time to come in conflicts with their need to stay out with and be
o B . . .

liked by their peers.

¢

Psychologically,:the low boys are deeply embedded in their family

A
\

relationships. . Although they maya bel,, thelr acting out often has the
quality of fighting their own dependency and regress1Ve needs to be taken
care of while at the same time;rea suring themselves that their parents are

there ahd in charge. - ! ;

-

As dne boy e%presses it, "My mother isfalwaysqyelling at me.l ) .

lf my father takes up for me, she yells at him. But if I get

in trouble here at school, she will always come up and defend

[

« De. EVen though she's always yell{ng at me.'

»
3
.

It is strlklnq how many of these boys wqrry about thrlr parents grow1ng -

eir parents to be

i}

3 .

happy or secure in their old age. Thes? boys are unconsciously both

: ]
fearful and guilty about relinquishing ﬁamilial ties.

kY
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- A ‘ 5o . o ‘
Fuoo-onearly ali of these boys, their fathers are secen as either weak -
s e ’ . ' N .""“A : . ' “
sy btyrants. The developmental-problem'is most difficult when the father
appears weakand under the domination of the mother.’  These boys gay wish .
. to assert themselyes’against overprot%ctiveV demanding,motherg but how,

; _ . | ’ . C - . .

P . they seem to ask, are they to do it whén their fathers can‘t. o
- N }

- On the’whole, these boys 1ike and nced their parents. They struggle

) - / . .
caoa - : . SN e
only mildly for-autonomy. They need their parents love and approvadi, ‘ 3

their llmits ahd guidance and they want to maintain’ these supplies without -
, ) ‘ :
’ : gettlng completely tied down. It is this interpersonal paradigm that

: tends to get ﬁepeated in. thelr relatlonshlps W1th thelr glrlfrxends.

,They want the securlty of a steady g1r1 but don t want tO/be obllqated to
. “ . // 4
. ' ‘call her-everyvnight or not to look at other girls}/too.

N "

. These boys talk a lot about people getting-mad at”them and the

~
- . E " - N - /
K probiems.of avoiding such a situation. School, for example, seems to ﬂi?.,
an experience im sidestepping the agents of wrath. Teachers are valaed

1 T ' ’ -

. \ o . . ) o
. for leniency or for intervening when trouble does arise.

' These are:not. boys who are mich invested in school, except perhaps, in
sports teams. They tend, however, to be uncritical of their schoel, to feel =,
4

that its authorlty is justlfled even when they have broken a rule, and to 589.

. ,‘_'

e ‘ B . ,
its, policing functions as,being in their own interests.

o . o

Objects»ih the WOrid;of these boys are most valued td'the extent that

. . . ) Tt . . t . . .
-« _ they help you. Friends, for exaﬁple, are most important because they
- b " T s ) >

v ' ' "help you out” It is unclear Just what “kind of help th1s is, but the

o N _ _ . \\ ° ,
' B . emphasis on-the help theme is a clue to’the underlylng dependency of these. =~ ° .

- . .
’ ,

boys. They feel needy, they need others for suDDbrt, narc1ss1st1c supplles,

adyice and limits. - They feel they can "t make 1t alone and, rather than

PR . & 3
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- focussing on gaining autonomy they seem instead to concentrate on main-
- taining dependable objects. a ) : E ' s ‘
I;; - ) L=
- Their goal in life, if one may abstract a composite goal, is to have .
I ’ . . » N N . el vy
a good job, a family, a house, a car and lots of/mohey. - They define
- 4 . < B » R ‘! i ; .
thefiselves, then, by what they can amass around them. They are little - .
concerned with what to become themselves. .
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the Caze of Henxy

- They just tell me I should do what I want, but I know degp down it does matter -

- yestment and concern ‘about him.

o - - = : -

S v ) -

v

) Henry is a'somewhat shy, sensitive and studious young man. He is taking
“college nreparatory course, likes physics and math, and is clearly excited

about school “and what he is learning. He/doesn t feel partlcularly close to

/

any of his teachers, feellng that. most of tnem are str1ct and,sometlmes arb1trary
an§ dlstapt. Through his part1c1patlon in varslty sports, however, he has got-
ten to know his coach well and feels he can talk to him.

Outslde of sch00l, Henry works 20 - 30 nuurs as a clerk and is saving

his money forycollege. His dream 1is to be accepted by a good unlverslty 1o

he can study englneering. ' . . . » .

" - e

Henry‘s father is a mechanic -—-= and an al¥coholic. Henry feels little

.relatlonshlp w1th his father. and portrays him as a man who, when he is ‘home,

I"cusses and yells" and makes everyone s life dlfflcult.f With some sympathv

for his father,- however, Henry reports that his father "had a hard life," haV1ng
to quit school and go out to work when his father died.. Henry descrlbes his
mother as overwhelmed by the.problems posed by his father and unavallable emo--
tlonally to hlm.‘ He feels that when h1s father starts drinking h1s mother

starts screamlng and ip gener=l “goes w1ld wheneyer'I try to talk to her."

‘Henry says of his’ parents, "Myéparents and I don't really sit down and talk.

<

teo them." ‘

It is Henry's older brothexr who has malnly filled the guiding parental
role for him. This brother”is an’ engineer, 9 years older than Henry and,
Henry tells us, he wouid like his life to'be like this brother s. He spoke"
to his brother at length beﬁore choosing a career to pursue, and he chose en-
gineering because it‘was‘a very highly paid job and because he llkes math and
sc1ence. > N .

‘ Another older brother played an ' important part in»encouraging Henxry to
compete , successfully in spurts. ThlS brother taught him to play soccer and,
"he figured if he. wasn't going to make 1t, then E_was. Henry feels closest’ a .

to this brother who is 5 years older th n he and responds warmly_to hls in-

! .o, : &t
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Henry has llttle tlmo ‘foreinvolvement with peers, but he has several
- .
close friends w1thfwhom he shares h1s sports act1v1t1es. He feels that, above
all, a- frlend should be "a helping:hand -- 'when someone's in trouble, help

them Out the best you can. But he emphasizethoW no‘one can tell someone else

what to do with his life. Although curlous "about glrls, Henry has not yet

begun datinér Asked why, he says W1th ‘some embarrassment~ vivm just shy -- in

. * other words, I'm an introvert." , e sl : '

v

In response to a auestlon about what has peen most. 1mportant in his life

- ‘ durlhglthe past 3 years, *Henry says "ﬁn the last 3 years, I ve been. buckllng
. 4 - .

down in my studles -- mostly thlnklng aorut how 'I was”going to furthexr myself
B in llfe. ) He also talks of having opened . emotionally .in the past few years -
and learning to talk to other people. It .18 clear that part1c1pat1n9 'in our-

a . R B .
interview was an important experience for him and at its close, he e%pressed -

' pleasure that he had ‘been able to share his feelings. Henry spoke of learning
- ’ - R

what other people are like and how to ‘'get along with them‘as another outstanding

*
’ . B P -

* ‘growth expérience of recent vears. . » , s oL .

- Overall, Henry'impressed us as a serious and thoughtful‘youth. He‘talked

openly of his internal struggle to overcome his shyness and make friends. He

also allowed some gllmpsesﬂlnto the auest;ons he was - 51lently ponderlng his
4

feellng that worry about maklng money leads people not to’enjoy . thelr lives;-
his’ puzzlement about all the confllct that people, both close to home and in
/A the world have with one another, his attempt to reconc1le his wish to be in-

dependent and handTe problems on his own with his need for- guldance from his

brothers; hlS fears over how he will do in college He presented hlmself as
" ambitious and concerned about ‘his own deVelopment, as striving “for a realis-
©

tlc appralsaL of himself, his abllltles and h1s values. ) .

I : R
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The Cas Lor Harold

. larold. prvuvntw hLmsoll as artlculato, frlondly and serious.- Althoﬁgh~

he 1i: takan a tollegc preparatory\cours and plannlng to attend colleqe, he

s
:>~— RS

has not vt Jnc1ded Whether to become a veter1nar1an or an’ oceanegrapher.v v A .
o began~ hinking about becoming a veterinarian after h1s ‘German shepherd

tied a fey years“agos but he feels that oceanography would be a good second’ .

chOlce li, for some unspec1f1ed reason, he can't become,a veter1nar1an.

While he keeps up 1n h1s studles,'Sports has dom1nated his emctlonal ‘ _ .-
anestments "I Eust llve, eat and sleep whlchever of my sports is in o o Y

f& season.' d lie 1s‘aogyng for a. sports scholarshlp to colleges ’ O "
ST . Harpld s life 1s fllled with activities. He playS vars1ty sports,
performs in the school band and takes drlver S educatlon -- all of which .

occupy\hls free'tlme. In what' time, remalns, nc does homeWOrk -watches tele—l_

vision and listens to mus1c. For.several months, he had had a part time- job

-  but got flrcd fox not taklng on duties wh1ch he "considered not to be part of

‘ P

[

the job he was hired-sto do. He talks e s1ly, .without embarrassement oY anger,
#?has become- aware of the existence. ' -

about thls 1nc1dent and 1mplles that h

of-exoloatatlon in - the world Nevertheless, he rlans to get another job ' ’~;?

durlng the’ ‘summer, . o - . . i .

\Oneqof the most striking aspects of Harold's- character is h1s human—'

¢. [N

° istic perspectlve, h1s almost phllosophlcaI reflectlveness and acceptance GF
' the world he flnds. For example, in descrlblng the teacher he feels closest

to, he says "Y u can talk to him sometimes, andlsometlmes you can t. He

-

- has hlS moods, he™s human.' - Later irf discussing his-experiencesi;n the band,

he says, ~'You're sup oséd to get graded on the basls of the,nuﬁbér-of times .
‘ ¢ B~ ] R .
. you come to practlce and concerts. .You can't really grade kids on their

-~

abllltles, because’ they have certain llm%ts. There is a balance and a com-
plex1ty to Harold S worldv1ew -- he can appreciate several s1des “of people and
' sltuatlons w1thout his own needs overwhelmlng his perceptlons. ‘
i Harold while he has some frlends, sgems to be pretty much ot a loner.'
e He is partlcularly close to one other boy with. whom he shares his thoughts

S -

on evervthlng from recoxds to death. Asked what he looks for 1n a frlend,
: Harold emphas1zes that it should be somgone you can rely on for help and e .
‘someone who doesn't mooch" from ydu, i.e. take without giving-in return.
. In talklng\generally about his peers, he palnts them with complex1ty and _
compasslon.‘ He says; for example, iiTt's hard to put a.label on people here5 T

. I don t know what' their personal l;ves are llke. ' Or, in describing a boy p : ‘lv I

everyone likes, he saysy "Bill is quret, he s h1mself That's something.

30
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e doesn t put on an act -- stays to h1mself pretty much of the time.

T

e -

Soodg Al hln{ that-thls is an image of the klnd of person Harold would llkL to bo
' Dcsplte the fact that Harold has begun datlng, he shows a certaln

t1m1d1ty and 1nh1b1tlon 1n his . approach to glrls The traits he values in °

them are cleanllnes§ ‘nice dresseés, honesty and someone who ‘doesn't show

off." HlS emphasls 1s on the controlled VIrtues and one mlght infer that

'he'fears too open manlfestatlons.of sexuallty.

-

"Harold descrlbes nls father as "bull-headed" and hlS mother as "too

P

He feels he has some of his father s stubborn tendenc1es 1n h1mself

easy.'

and, as a result, he and his father argue a lot. Whlle he wishes-his father

Would,llsten tb h1m, he seems to have accepted hlS father for what he 1s.

~and -feels 1t unlikely'that they could get along well', Closer to h1s mother,

he views’ her as understanding and not restrictive. He speaks little of

fightiné,them over rules and feels his parents trust him not to behave
unreasonably.
a beer "once in a great while,” and tells him that dr1nk1ng 1s hls choice to

make.

° .

an

‘Both of Harold's parents work at fairly low prestlge jobs and” Harold wants

to" have "more onportunlty “for hlmself. He feels that his mothex has been

the most 1mportant person in hls 1ife becdause she insisted he stay in school
when he felt disillusioned and wanted to qult v

.
’ *

R
-~

He expresses some outrage over history's holy wars and some worry about in-
d o . . 5 : v ol
cipient political chaos. reflect the sense of

His ideas, in their tone,

ambiguity, complexity and sens1¢1v1ty to humanlty he evinces in other dreas

of his life. in’ theix content his 1deas echo h1s personal developmental

concerns. his confllct over authorlty with his father;

1mpuls1V1ty out of h1s life; and his grow1ng apprec1atlon of the individual's

¢ <

right to make hig own choices. ’

ERI!
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. Thore .

Although his father d1sapproves of his drinking, he gives Harold

Above all, Harold s parents want hlm to f1n1sh 'school and go to college .

Harold has done some thinking about both. rellglous and polltlcal issues.

t

his need to structure




?

0.

o
~ . . . : . i + . -

. ) . < ..

Discussion ¢

[

In contrast to the Jlow boys,'boys\highestrin”psychosocial maturity can best
- . o ~ i . . B

.,

be characterized as oriented “toward- personal success and greater .self-
. o . ' ¢ ) ' oo ‘
ﬁ%ﬁferentiation{ ' : . - L

.

cnat 1s, the psychosoc1al world -~ for these boys is essen—

o~ . .
. ' - -~ ‘ -

but tne components dlffer 1n the1r 1mpor—

.

. ' The vgeth —-

_Lially'the same as'for the low boys,

T tance. » Most of them are active in sports. Cars and girls‘are'still therey

al theugh diminishedvin importance; School is relatlvely more emphaslzed as

o

o

€

S . .
N are individual hébbies and ré;igfpus interests.

SRR In,generaf, the group of high,méture boys ‘is more varied, more complicated

’

and more resistant to categorlzatlon. ‘ - This seems to,result mainlybffom their
’ ’ 3 ‘ .
own greater diversificatian: that is, they are actlve, grow1ng youths who are

exploring & Variety'of;possibilities.' Unlike the low boys, they are not as
N i : . .

stuck on. hypermascullne pursu1ts or as interested in.swinginq with the crowd.

The central thread that links the high mature boys phenomenologlcally is
their orientation to the fu tule,.thelr concern with what they will become ’

C .

© ¢ They are ah'ambltlbus group-—— not perhaos, in the sense that the1r aSplratlons
are so high"—— but in the’sense that their lives are dominated by- their sense of

o

L= “

“.  their personal future. . Many, like Henry, have committed themselves to pursuing

i

particular occupations;‘ others more broadly commit themselves . to "becoming
L . . o
worthwhlle or "‘1nd1ng a job I w1ll like to do." In their occupational choice;

these boys express the sp1r1t of what they would llke “to be" -- awveterinarian

or an.électrical “engineer w—\rather than what they want "to have" -- i.e. "a’ :

S’ . good job“'as'the low mature hoys put it. This comaitment-to. their future
selves makes these boys more serlous about the present They areyconcerned

/ about good’grades, about sav1ng money . for' college, about staying out of any

/e . .~
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' their'ambiticns, ﬁhey are alsO more open to-self-dqubts_f- and they appeak

-gbne boy, for example, wants to become a lawyer but ié not sure he knows how

seem to rely on -their.peers' approval to value themselves. Because of

trouble that might ¥ntérfere with their goal. - . .

éélf-esteem"for_thesé boys derives primari;y fgoﬁ Whatithéy do and what

they hope to do. )They ha&evffiéndS'anqvvalde theif friendships but do not .-

-
=

’ .
= .

to have enough ego strength to tolerite some uncertainty about themselveé;

’

to study well.énougﬂ._ Another‘réc;gnizes that he wiii heéd a‘congingency
plan in thé ‘event he does not gét in£o the ané£ Guard Académ?. _What is
striking ié‘ﬁhe réElistic'qﬁaiity to-éhéée boys' self-appraisal.‘f~spon€an- -
eously,‘they aaﬁii misgivingg ébbut their abiiity ;o livé;up t;;their an

"

ideals and they are able to pursue their goals with perhaps renewed vigor.

o

»

Because they have confidence infthemsélves, they can take the risk of failure.

‘ ’

These bdys also gain self-esteem from their sense of being an individual.

- v ’ 4
4 .

N

Their object world is comple#,and_differeﬁtiéted. "There are all'kinds of

peopie," they say} "Kids are all different." ; Their.recqgnition”and toler=

ance of variation among people seems to allow- them greater freedom to. resist

-

group prgsSures and to, allow themselves to grow in their, own direction. Their

P - . P

friendships tend to be‘of;the'moté‘intimate variety -- a friend is someone to

talk to, to' undexstand you, to help you out emotionally as well as in action.
. R . . I

- . \ . -

Girls remain fairly mysterious for this group of boys. " Few of ‘them have gone '

. steady or dated seriously. They are, for the most part, curious about girls,

. group. For the most part, the boys in this category are "good"'boys == they

I

a little.romantic about them at times, bhut not deeply invested in relationships
v )

with- them. _ .
R ' S

There is far less concern about impulses in-this group'than in the low

’ t-

s N R M
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are straight, obedient purposeful and somewhat condescending toward kids who

. run. Wild take dope or goof off in class ~ They don t howeVer, Seem squarey

or'overly inhibited. Their impulses seen to be sublimated in goal oriented

.activity‘andhthey are(caiefully kept under control. Several of the boys in
this group do speak of past struggles overvimpulse control.  One particularly

v . L . , .-

_ confident, ambitious boy spoke of having gotten into trouble over drinking and
, [ . ] ” . d : ‘ .
. then'having "learned.from my mistakes;" Another had an intense struggle to

- ' -

. extricd*e himself frﬁm a fairly Wild gang which was vandalizing and flirting
with crime. ' Now this boy sees his main goals as ‘"keeping myself out of danger-—

» ous situations and to be an individual." +Whether through direct or Vicarious
experience, the high boys are aware of the'costs of impulsive action and take
o ” )

pains to keep themselves in check.

0.

Qne is struck by the perceptiveness and self- awareness of most’ of the boys

n L .
AR L . v .

in this group ) They are’ attuned to their own development as people, see them-

E]
%

selves changing and, in particularn exercising'increasingly more control over
. b A% - : : R

their feelings and decisions. Harold's reflectiveness serves to illustrate ghis -
T * . « : i

point,, as dees the following spontaneous observation from another subject:

< - . : ‘«r

"[My father] keeps everything inside of him. He lets things that.
get on his nerves build up inside, then when it-gets too much, he

lets it all out -- I'm the samg way . . . If soméone says something
[derogatory] to me, I may say something back, but then I'll cut it.

Off ) . . - a

y
€

The high boys' views of maturity reflect their sensitivity to their own -

2 . ' ' &

growth. In response to a auestion about what' makes a person mature,ionf said;
"knowing the difference between right and wrong for yourself And if what's

right for you is wrong toward the gociety or something, then you yourself have

>

to change bebause you can't go against~the sOCiety L From another comes

R L
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"If a serious problem comes up, you cah handle it by yourself without getting
a lot of help from outside.! - , - '

"The famiiy'éonStellatipns of this group are quite varied. There are boys

in this group with ihtensely close relationships to both parents; lothers_havé

extremely ambivalent relationships. . Two theme$ are of interest here. First

Y .

Of all, as their own sense of self has' grown, .these boys show an‘empathib) QifE-

erentiated conception5bf_their parents' as people. Witness the following observ- -
. . . R B v cel ’

ations: -«
~ . v

"She [mother] has problems with my older brother: who [does as] he

" likes., My mother takes it.out on me.’ She's bringing all her
anxiety from my brother in orf me. I keep telling her she's i

*doing it, but she won't listen, so I don't listen to her qpymore."a .
- - ' L. \ , ' -
"My father and I don't get along too well. We always get in ......)\. - © .
arguments.. It might be his father. His mother died when he wag =~
young and his father never listened to him. Used to beat him up . -
all the time. . That might be one reason." E T

L3 . . .
Thesd are comments which one never hears from the low mature boys. The high

boys ars able to put themselves in their parents place and, perhaps; are able

.

~

_to foréive them,

‘Secondly, the dynamics of the problém of, rules and expectations are

< B ~ - )

'fairly consistent for theése boys. Their parents seem to have set broad ex-
pectations and to have éuppérti?ely encouraged their sons to make their own
. . o . . . .
~ choices. For example, in response to a guestion about what parents wished -

: ‘ y . E .
for their sons' future, the following comments are typical:

‘.

- [

"My parents and I'dop't reallyisit down and talk -# they just tell
me I should@ do what I want, but I know deep down it does matter to
them." ' . ° o . = L : t
"My “father advised me to gd tqncollége, but he's. not pushihg me." .

- \

‘ ‘ _ \ :
"They just waht me to get out of schoolfkget a good education so I

can get a good job." . . . R “

ey
W
=
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" In general,

. less important to these‘boys.than-their parents'

~mature boys.

ready, perhaps’, to

~w

0 A

.

that the
boy can feel he is making his own choiceshand pleasing his parents while’main—
) r . . b '—'\"":‘ N B . . R

parents expectations seem to have been internalized, so

taining the sepse that his parents are leaving the choices up to him.
. . ; Al ~
‘The-situation with regard to rules is simifar. '

|

Likerthe low boys, this.

These Iparents are’ seen

as granting autonomy but within well-defined limits.
. . * . - ) . ‘i . _' \ E
group appreciates the limits,; however,.they treat limits with respect’ and .show.

little need to test them. .For‘examplei,

;
My parents don't set a rule about what'time T should be home ¢
and yet I'm usually home around 11 ‘0'clock. I guess 1f it was

4 or 5, they'd start’ not1c1ng and set rules.

"My parerts are not too strlct
are and I. ckey them."

<

‘T know what they [the rules]

”; "They ve.always let 'me’ make: my own dec1slons They re strlct ' SR
if 1'd do anythlng that was bad for me ~- I'd be too scared to .
get caught with dope or anything." .

. 1
. . ‘ :

There is far 1ess of a sense of battle in these famiIies. . Where- ambival-
. . . ) - . : i .

»ence and anger toward the parents exists, it takes the form of a wish for more

. St . . . ¢

closeness, moreAunderstandlng from them. Specific_rules} on the whole, are -

;
SV ' -

‘ . W
recognition and approval of

s

'"theQkind;ofipeople:they are becoming.

Ot . . -
. . ., v

One ‘is iﬁpresseé by a feeling of balance in the lives of most of ‘these high

. = . / e
Family, school, friends, work,

all are in evidencé, but rione overwhelms the personality or life space. These

¢

boys are outwardedirected; they are beginning to sense the possibilities of the

- . -~ -

. PR - . . ) 4 . -
world beyond their immediate sphere and are moving, with, some trepidation, to

»
&

edplore - it.

They are less preoccupied by security than the low boys and more

.
~

fall flat on their face if necessary

K]
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fun, intimacy, doubt and reséntment

o




Thé relative lack of rebellion in 'this group is' a'bit perplexing -- one

‘cannot but wonder if it is yet to come. There is also an inhibiﬁéd quality

e

) to some of these boys; at times, their sense of control borders on impulse
¢ . " . L. *
. . . ]
~ ,constriction. And much of the controi they do possess seems to reside in
y oy . .

the superego ; tﬁey are still a bit too much focused on the moralistic values

'

of heing good. Genuine ego autonomy is just beginhing for these boys, although

some are further along than others.

' ’

ERI!
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said «pf Linda: _— : _ C ,

o’ . s

The Caqe of Llnda

&

. Linda was an attractive, talkatlve and friendly glrl She”impréssed

.

the 1nterv1ewer as an embodiment of the "Amerlcan Glrl" 1mage -— healthy,

S .

lively, warm, energetic’and unserious, One question put to all anterv1ewees

asked them to‘descrlbé? a glrl that evefyone likes" and Linda was chosen and

-

deScrlbed by several of our subjects. This.is what onenof our other subjects
"She's a cheerleader, but si.a's down to earth
~and friendly and goofy, kids around a lot. *She's
‘always thoughtful and-talks to you about thlngs'
you like. She's a pleasure to be around. She-

*

has no airs -- doesn't.put herself above you. x
Qur brief contact with Linda bore out her classmatesI descrlptlon.

There is humlllty and Sincerity about Linda that makes hex 1nstantly llkeable

. at the same tlme, however, ‘ there is a naiveté that makes one wonder how she

will fare outside of tHe high school env1ronment‘ ! ' 2

Llnda is taking a bus1ness curriculum. ‘Her favorite class is actlng
arts, whlch sheepartlcularly enjoys because there is little homework and lots
of opportunity’ tQ "perform and get feedback". Her future goals are centered
on reallzlng materlal wants. she thlnks she'd like to get some sort of office
job after hlgh school any one will do as long as 1t _pays Well and has some
varlety. She says of her plans, "I enjoy worklng because T want to have thlngs
like furnlture and a down Dayment on a house before I have kids." At present,

Linda has a weekend job and 1s saving’ money to- buy a car.

o

Most of Llnda s current life is centered on her act1v1t1es as a- cheer—

leader. She&;alks about "cheering" with great. enthus1asm, emphasizing how

¢ .

hard they practice and "how dedlcated the group is to performlng well and

w1nn1ng awards. N ' ‘ . . - ) - e
i} Llnda 1s partlcularly close to two teachers, both of whom she values
as people who go out of their way to 'help her. One she particularly likes -
trles hard "to lmprove us" but’ Llnda feels that this teacher is "very straight"
and that she cannot "talk to her about thlngs she mlghﬁ,not approve of. The
other teacher also helps her ‘a lot and Linda can tal® to her abdut everythlng.'

Because-Linda describes her parentg in such concrete terms, it is
. . ! -

e '-' . . . ‘ : _T 3854 ..‘_ a

!




ERI

Aruitoxt provided by Eic:

dlfrlvult 1u gﬁE a feel for what thev mean to her. Just as with the teachers,

o

.fshe seems*'o ewpoerience them only in terms of their dlrect relationship to

1qnor1nq any uualltles"thev may have 1ndependont of that relatlon—

Jhe says of herx mother : v '

“Ghe's always there. She has supper ready,
gives me money, helps me when 1'm down, loves
housework #nd I don't have to do any. If I
need'anythgng, she:'1ll do it.” '

Linda feels that neither of her parents push hex. They éo along with what

she wants "as long as its to thair s:*niards. . She descrlbes her father as

"real easy501ng -- he doesn t set restrictions and lets me jpdge how latg/

I stay. out." Overall, she feels satisfied with her parents, but she oft
wishes her mother could decide things on h=r own withdut ha ing to -ask

Linda's father first. Sometimes she regrcts that her parents are not llke
parents who buy their klds new cars and pay their way thro gh college, but-
then she  feels glad they don t do these thlngs'"because if you have everythlng
handed to you, you never know what its like to work for something."

8 Llnda has a number .of good friends, mostly other Eheerleaders, Wlth

whom she shares act1v1t1es and secrets. She'believes that to be liked one‘

must be frlendly, able to keep secrets, helpful to others;and'that one must

‘not cut others down or get.jealous over llttle thlngs. lee the adult s. in

her life, Linda's friends sound two—d1mens1onal and it is unclear what forms ™
the basis of her emotlonal”lnvestment in them. The same is true of her steady
boyfriend. “She descrlbed him by showing the 1nterV1ewer the rlng ‘he gave her
and declaring that she's not ready to get marr1ed yet. When asked what qualltles‘
she desires #n a husband, she replies, "He has to .be the special one. He has
to be someone willing to go out to work and not loaf around."

over the last three years, Linda feels that- the ‘o most important thlngs

in her llfe,have “been cneerleadlng and . being on her own. Cheerleadlng has pro-

y}ded/her~w1th"a goalrlmportant enough to 1enounae temptatlons for: it has

given her a reason to keep her grades up "and not get into trouble. From-otherv
unelaborated comments in the interview, one gathers that at some point Linda was
tcmpted to drop out of school and that "trouble" to her ﬁeans gettinc pregnant:
As for being on her own, she feels that since she has been able to drive, she
can go where she wants, but it is unclear what she has done with, this new '
independence. . -
In defining "mature" and "immature', Linda_focuses on how one acts.

Acting silly and giggling is lmmature. Knowing how to-handle oneself is mature.
I#nda clearly:knows how to handle herself. ‘ | | ' '
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It Ls-the well polished’ surface of Linda that is most puzzllng

Sho exprossu no sense of “onfllct, e1ther internal oxr external throuqh—

e _*-out the 1nterv1ew. She doesn't appear to be frustrated‘by anything oxr angry -
ig < at anyone: Nor does she appear to be growing. She is reaching-out for material

-things, but has no goals for trying to "be" anything other than what she is

TRy How.

- N e - . At © - ' A - :
Y s . ‘The -only evidence she gives.of any internal life at all is revealed .
E“ ‘. +in an odd wish.. She uses one.of her "three wishes" to wish for "people not -
to ever die." She goes on then to talk about a worry about death that she .

5 : hasfhad'since the age of 10 whgn her grandmother died. She begins talking about
| this in a ppeoccupied way and-ends up in 2 quite morbid image,'"Dying really
scaros'me PN belng in a coffin, bugs'gettlng in, where the body's going to-
go 4~ ij6u1dn t plcturt myself dead and in a coffin." With the limited data ~
@avallable, it is impossible to trace the psychodynamlc rodts of this issue for
Llnda. -One thlng 1nterest1ng tq note, however, is that again her focus is on R
<« how she mlll appear in death, not on how she would” experience it.
Llnda S cohcern Wlth appearances, w1th being approved of, with tanglble
- goals -~ these are her outstandlng characterlstlcs. She is reliant on others
to help her, "do things for ‘her and she or1ents herself to keeping others pleased
with hék so that they w111 contlnue to proffer what she wants from them. She .
1s unamare of and unlnterested in llfe beyond her enclosed world. She does |
not think very deeply about_things, preferrlng to dlrect’her charm and energy
1n somewhat llmlted external ntures. She is w1111ng tO»work hard, hut for

- 9

goals set by others. .
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- The Case of Lucy - -h\\\ ] » ' ~.
' lacy presents both striking similarities to and sharp contrasts with ’
Linda. Fundamentally, they seem to long for and value.the same things.w Yet, .
where Linda is successful in hex pursugt ofvthese goals, Lucy must cope with
her fallutres. S -
Like hinda, Lucy 1is attractive and personahl\. By contrast, however,
she '1s obviously depressed, discouraged and bordering on'hopelessness. Lucy's
entire world and much of her self-esteem had been centered on being a -cheer- A
leader. 1In the school from which our subjects were . drawn, cheerleading' is
_ 8Blearly both a symbol of status and a form oprrestigious, readyemade identity. -
g 1t go&s beyond mere activity. Being a cheerleader entails'cé;tain behaviors
outside of the spcrts arena, makes the;gi c1s automatically déslrable and envied ?
b and allows them privileges denied to others. To Lucy, as to Linda, all of
these fringe beneflts were terribly 1mp01tant. '

%

It was, therefore, an 1dent1ty shaking trauma when Lucy was, a year ago,

-

expelled from the cneirleaders. The interview material from Lucy ;s saturated
by this- event; itaispas though nothing else matters in her 1life ——’all questlons'
\ . are- answered in terms of fantasies of regaininq‘it. Lucy feels she was dealt
) with unfalrly when she ‘was asked to Yeave the cheerleader group. Although she
_admits to hav1ng broken a rule, she feels that she "really" got "klcked out" |
because the teacher—leader of the cheerleaders dlSllked her. Thlnklng back to
the time before her -world collapsed Lycy remembers that, as a cheerleader,
- "1 felt proud, spec1al. Since then, however, she has been d1s1nterested in
‘school, feels es tranged from her peers, and experiences herself as adrift in
. a meaningless world The only t1me she seems even remotely hopeful is when
she talks.af her w1sh to go-to college so that she can be a cheerleader there.”
Life was)more structured for Iucy in cheerléading days. Then, she’ -
felt she couldn' t cutlclasses because* that could endanger her position as a.
cheerleader. Now ‘that the worst has occurred, she cuts frequently ‘but wishes*

there were still_something to keep her from breaklng rules.

For her future, Lucy hopes to be rich. She-expects to realize this
goal through her steady boyfriend who is "real smart" and who ‘she imagines
will be able to provide all of her material wants. He has'little other meaning

) ’ in the 1nterv1ew, and although Lucy says she has & lot of frlendS, none of “them

ake on real prﬁsence either, except to the extent that they disappoint her.

when she does speak of people in her llfe, she describes them in negative

ways. %he sees her- peers as goss1py and hurtful ("everybody looks -at. the bad

| a1 .
.EMC o o 37 B =

. ¥
Aruitoxt provided by Eic: . d
. et




%

points of cvuryono“). she feels that her mother~is_stupid and does dumb7things,.
that her flthe yofls and won't allow hervto think f@r herself. {In particular,
she vonflicts with her parents over the lSSUL of drugs It:is) hoWever, unclear
how involved with drugs Lucy is,. if, indeed, she is involved at alll There
iz a rebellious sido of Luc§ Although it is unclear as to @rigin, she presents
wrself as stubborn and defiant. %he gays, for example;, of°rules, ".L.WAif I
don't believe,something they say . I'm going to do it and if they don't 1ike it
(shrugs shoulders)...: N ‘ o
Lucy—i+s aware that she is looking for'some_sense of direction in her

life~and she looks to others to provide'it for her. She tells the interu}ewer
that the.biggest problem in her life‘has been making decisions. "I'd rather
have someone make them all for me. ' She is, however, unable to make use of

her parents in this way. She mistrusts the other girls at school because she
fears that they are 1aughing at her. But she does tend to rely on boys "to have
someone to 1ean on and to keep me from dOing things I shouldn't be doing.'

For these purposes, she always ‘tries to keep at 1east two boys interested in

her to make sure she always has ofe. ) ' '

| What is most striking‘about Lucy is her_desperate need for people to.

bolster her self-esteem: Yet'thiS'occurs in a context of repeated real oxr

imagined disappOintments in people, disappOintments which are the theme of

her Life even in her earliest memories. Although Lucy did-suffer from a major

‘narciss1stic wound, her preoccupation with it and her inability to cope '

cffectively with it suggest that her experience with the Cheerleaders has become
the focus of a plethora of earlier dlsappOintments and frustratibns._ Beneath

the depression; one suspects, is massive rage which is expressed in self—

destructive ‘behavior and which itself seems: to express the wish for someone to
care enough about ‘her to stop her. Her quest is for some sort of security

and invulnerability She sees herself as+a-girl who just "loves to have a good

time." The sense of specialness and pr1v11ege that was hers wlien she was a

i cheerleader seeﬁs to-have been an effettive defense against the anger and guilt

« pressing on'her uncopsciously. Having lost that, Lucy has hecome paralyzed,
unable to take pos1trve action for herself unable to find positive realistic
\
modéls foxr identification, retreating instoad ihto fantaSies of narc1ss1stic

salvation while toyinggw1th self-destructive behavior. ' T
- 3 . .
- . . ;
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Discussion

a

o . e
.

The world of the low maturity girls is dominated by two concerns: having

»

fun and having things. In terms of both their future-and their present lives, -*

»

these girls most want to own and to enjoy While they. are unanimous in pursuit

of these goals, the g1rls in this low maturlty group are best divided 1nto two

subgroups: those who, like Llnda, are successful in these pursults and those who,

like Lucy, feel thwarted in them.

.

The former group -- the girls who are hav1ng fun and are. happy with them-
selves ——.1rres1st1bly call to mind the sLereotype of a-teenage glrl 7 %evera% of
C -~ + \ e
"4.

them,'like:Linda, are~even cheerleaders. They are pretty, soc1ally polished,

L

nonular, peer—orlented and,” on the whole; packaged. By and large, they ‘are

enjoylng llfe and they experlence an almost env1able sense of contentment With

themselves. Theirs is a world of gi lfrlends to tell -- and who had better

,
”

keep secret -- about the vagarles of boyfriends and romantic 1ntr1gue, a world -

.

- of dances and going shopplng, a world of worklng hard and plavlng hard. As

v &
" -

one girl put it, "I like d01ng something every minute --. I hate- belng pored." &

Most of them have, as they ‘'say in their culture, fa good personality" -- that

e

is, they are friendly, warm, fun-loving and have a seénse of humor. ‘Their aspir-.

‘ations are to get a good job -and buy things and then think about-starting a

family. They recognlze marrlage and motherhood to be serlous responsibilities.

Interestlngly enough they don t romant1c1ze these roles. Rather, they treat

' ° . -

‘them as inevitabilities which will come after they've had their share of fun.

~
A

For examplé:

- -

“

"I want to do things.{ My mother got out of school,
worked, got married and had kids! I want to do things.

K o exciting béfore I get married. I want to have fun before" " ¢

I settle down -- maybe take a frip around the world I
probably won 't be -able to do that though because I
probably couldn t save my money .

43
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"I don't want to get married for a lomng time --'T want
dlffertnt oxp@rlonces and to ‘travel. I want to meet a )
whole lot of people -- people. fascinate me -— I want to

N . meet. everybody.' : , o
-1 want clothesoand cars and a home." , e

PR “ :
EE TS S
v

pptimistic about the things to be had, in the,future, these girls do 1ook

_to;their own efforts to realiZe them. . Nene of them are merely hoping to marry a
. . . _ .,
rich man. ‘They value an educatlon bacausc they belleve it W111 get them a

I i -.u. .
better job and some are attracted by the’ status 1nherent 1n .a high school diploma

or a college degree., on the whole, hOWevery they are not very.cognltlvely.
. T . . ]

oriented; r they don't think very much about serions things nor do they question

1
£ N

their.vaiues or their goals. If they know theij/is—a‘larger‘world'out there,

they don't concern themselves with 1t much. }though a few express wishes to

4
travel ‘one senses that this is on -the order of an unreallzable fantasy or else

a ,..,

has the meanlng of 1nterm1néb1e fun w1thou%‘f%§@9ns1b111t1es - ' S
, . . .

__These girls strike one as uncomplicated, unambiguous. /While,they 1re

eneXgetic, they.-lack sﬁbtlety,and reflectiveness.ﬁ ,Despite~their outgoing

nature, a rather deep self-genteredness appears. They don't $eem to care much -

r

about otherj%eople exceptuinsofarvas.they impinge on them. Their relationshiﬁs

3

with glrls tehd to be domlnated by the sharing of act1v1t1es and secrets Thei

don t worry about hav1ng frlends or mentlon it as 1mportant to them They take

s

their friends, as well, one might add, as: themselves, for aranted With'boys}

their relationships sound“riﬁpalized and without depth. -

G L

These girls''concept of their parents is no more differentiated than their

1

'concept of themselves. On the whole, their parents: are people who are "always

‘there," people to-trust, who protect youj~whoisometimes‘overprotect you, but

i

, . . ‘ : . y o )
people to lean on.  Few of them_ can even name something they dislike about -

their parents; they Simply "never thought about it before."

SR §
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Adults for these girls are people who are trying to improve'and help '

- 1 | . v

, them and they are valued for this. The girls are, or try to be, good qirls}.

-although' they often engage in the obligatory battles w1th their parents about
< ’ i
. . i .
*staying out later. Because they are so invested in dOing what everyone else
co T . C ’ . n . P
is doing, they do run .into situations where uhey must choose between_the crowd

“

and the consequences. The choice often seems to be made without coherént
T ‘ :

rationale. The importance of external restraint is predominant for these

3

girls -- and they admit it. They need someone to stop them fromidoing whatever

it is -- drugs, sex or cutting class. Over and over again, they say:
3 ""(Cheerleading) ... gives me something to do and
‘keeps me from getting mixed up in other things -- _
it keeps my grades up because if they get too low, o .
you get susEended. g&v
e, -\ﬂf_had to~convince my parents to let me go out in a

car with a boy ... I guess waiting did me good -- my
friends have gotten in trouble and had to get married . ..
and I'm. glad theyjheld me back .. lf I had my own -way,
I'd probably be in a lot of trouble.

"I'm kind of glad my parents make me come home -- at -
Teast I know they want me home and not running, around.

<h -

The responsibility for control'of their lives -- and their impulses -- generally

~

lies outside of themselves.. Sometimes they express_a kind of wonder- that they

have avoided real trouble; .they tell anecdotes about’friends where the theme is
. 8 ' T .

a sense of "there but .for fortune go I." They want to feel protected from theix
own temptations. These girls mention problems of impulsivity as a major problem
teenagers face more frequently than anY'group -- including the low boys. Being-

" " P‘. . *

without either a strong sense of self and withouf experience in handling conflict,
. . l N - . . . R .

these low maturity girls recoygnize their vulnerability,to'self~destructive forms”?
of fun. it o ' - ‘ -
’ What7of'the other girls in this group -- the five who are not.having much
- - ’ \ . \ . L
- . ~ . \
- | oy
. ‘11) . / ~
v / e
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.fun?  One has a child; another is fleeing'from'a difficult home’situation into
.“4 ) - v -

marriage. The rema1n1ng three, 1nclud1ng Lucy, are struggling with deep 1nfer—

iority\feelings and generally don't~like‘themselves very much. Like the girls
already described they have little sense of control of their lives -- they‘want-
the guideposts of rules and restrictions and they want to aVOid making their own

decisions. They desperately want to be’like everyone else, but they fall short.

Their failure to lose themselves‘in the crowd costs them more loss,of self-

.
-

esteem and they become preoccupied with W1sh1ng that they were different or that:
their livedeerefdifferent. ) As a result, they, too, remain self-absorbed, eager
for the easy, fun-loving life the othexr low maturity girls exemplify.

Co®

It is interesting to speculate about-whether these two subgroups of low

maturity girls are 1ndeed psychological kin or whethe they are instead a varied

» -
PRy

assortmént of girls With dissimilar forms of deyelopmental arrest. If anything
unites them, it is their dependenge on their environment for support, goalks-and

‘ - . - . '..‘ ’ .?» » . ‘ ,
restraint, even for self-definition. For thHose, like Lucy, in the second sub- ~

group, fortune seems to have treated them badly. Either they lack valued

-
-

attributes of ‘the culture and reel from the rejection or else they were unlucky

r

enough not to have hdu external control of their impulses at the critical moment.

The successful low'maturity~girls appear to be just as vulnerable to the enViron—~
- BN ‘ : . ‘ ‘, L . o ~

. g . / . . .
ment's evaluation .of them as are the unsuccessful girls. But .the successful

. ’ ; / . ¢ . . . . . . i .
ones are untested; should fortune betray their privileged position, one ‘wonders

whether they would have any more internal'resources to cope with frustration than

" those we seeé currently in that state.

' The lack of real self-awareness among these girls and their concrete

~
-

descriptions of their lives make it ‘extremely.difficult-to abstract:the
. . . S0 ) ¢ e

psychodynamic threads of their deyelopment. One gains little meaningful’

~ a .
3
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information from them about relationship paradigms in their families or about
' . ’ ' Y - L \ . o . .
personally-relevant growth experiences. Because of their external focus, «
"they attribute the style and content of their existence to fate and reveal (or
éxperience) too little of their inner selves for us to go much deeper into the . l
. . ) . _ e .
enigma-df their psychological development. . o
VI‘. ‘ ’ ‘ N H kY
-
iy A .
' - K - . N
:( . \” : . ) i, P
. @ R -
- - o«
.
&
. . o '
i N '
J—
4,: /
. ; .
Y : .
, . . o .
/ . . _
[} .
- .
- o A\
|‘ ° Al
P
47 : :
. » 43 "
B N '
. - AN : c .




HIGH PSYCHOSOCIAL MATURITY GIRLS

H

/
/

.The Case of Hllary ' ’ ’ L
v e . »
Ullary was an attractlve, vibrant girl who had an unself conscious

/

ctHarm which made_her vexry llkeable. She spoke freely about herself and
it was ‘clear that introspection and reflection were styles of thought which
©  came eagily to her. - /”

' Enrolled in a bus1ness course,&shc hopes’ to be able to get a. good
Vo secretarial job similar. to the one her mother has.r She enjoys school,

.partlcularly her English courses and’ plajlng in the Band. . Hilary is

/

_also very active in sports. Earller she cons1dered be1ng a gym teachér,

but decided that ‘she didnft want,to go to college and take "all thQse_
sc1ence courses". Somewhat wistfully, she says,'"I took the easy way out_*
Her-mother had strongly encouraged her to go to college. After'none of
her older 51bllngs had gone’to college, Hilary'"s mother told her that _she

was the "last’ hope" for meetlng this. goal Desplte th1s ‘pressure, Hilary .
o . v - N
has made hexr own ch01ce. : T X ' - REE

- S o

The, - focus of Hllary 's life i's on her relatlonshlps w1th others, on
being close QB people, The quality of these relatlonshlps var1es, but
there 1s a sense of her str1V1n? for mutuallty with other people.v In the
way she- descrlbes the Aimportant others in her. life, Hilary evinces complehlty“
and depth of feellng _She does ‘not merely collect frlends as medals or use
them for her own interests; rathel, she -is struggllng with. the 1ntr1cac1es
of needing others and at the same time meeting their needs. R
. Hllary describes her favorlte teacher as follows: "He s really nice ---
kind of like a b1g brother. ‘I talk to ‘him about what I want-to do w1th my
llfe, about problems. He notlces when I'm down and asks me to talk”. Here,q
as elsewhere, she demonstrates affectlve llnkages to others; fee]1ngs, rather
than behav1ors, connect her to people. ’ .
’ Her face br1ghtens when she, talks about her two best frlends. These
are long-term relationships and agaln Hilary stresses the "helplng" quallty
of them. In, partlcular, theSe glrlfrlends are people she can conflde in and

- who can help 1ift her sp1r1ts. Althouch Hilary is about to become engaged to .

a boy somewhat older than she, she shows relat1Vely less enthus1asm about thlS

relationship;_ She spends a lot of time with him and particularly values him

48 "
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because he "doesn't order me around ... leaves me free to do what I want.!

, He 'is howcvcr, just about tge only person in her llfe ‘who she does, not

3 o "seem to lean on for emotional support Part of his attraction For her seems
to lie in the fact that he frequently travels 1n his work It .is 11ke1y

that' she sees in hlm a vehlcle for exploring new parts of the world and in o .

¢ escaping welghty family problems. . .o : o <
"The recurrent references to I'belng down" and "feellng iow" are matched

by o cuaSLOnal depressed afféct which appears in the interview. One of the

reasons that Hllary depends«so much on other for” sharlng sad feellngs 15‘

“that her family life is troubled and ourdens Sme to her. The SlXth of nine }
o "chlldren, Hilary has much “to cope with at home. Her father is a dlsabled ' .
alcohollc, her mother works full- tlme and h X younger 51ster recently got

pregnant.- She sees her home as f111ed Wil confllct and tension and views

L her own role as one of peace—maker and medl tor. . . Yo ’ .
Hilary feels sh takes after her father, in his temper and h1s

attitudes.7 She also fleels closest to hlm ecause he understands her and

can .cheer her up "just bv being him." Sh wishes her fatlier would stop . ' .

“drinking since they flight when he s drunk .but ‘she speaks of hlm non- -

[’

et judgmentally ande wi compass1on. Wlth er mother, Hilary has many clashes.

She feels her mothe xras very deflnlte opinions about things and is

intolerant'of her vikws. Because her/ mgther will not give any money"to her

: - s
_younger s1ster, ‘Hilary buys ‘things for ier Sister w1th her own money. This

' also leads to confflict with her mother She feels that;her mother wants
_r—ﬁ————‘—_'—“'_’— '

' her "to feel the ame as her about ev rythlng" and that ‘her mother fears\h
er

like my father." : ilary turns to her father to soothe

' a

e that "I‘m getting

b after arguments #fith her mother. sh feels he is "helplng me learn to control

my temper and'n} blow up." It is v1dent that Hilary, who cares' about the

people in her
4
i/

i
/

ily, must neggotiatle through tangled and divided loyalties
. . : o o .

‘among them.

-~

s her parents for encouraging her to use

s

same tima, she val

"At th

Hex mother had stressed td all of her

freedom and ke respohs1b111ty

l/

thldren th t, they shpuld take aré of themSelves as soon as they were able.

1
H

Hllary fee s fthat the most 1mp rtant things her parents expect of her are
e

to make it on my own and to keep a good

"to have‘j
- /
’ - head on (nd hot td do stupid hings."  Her parents do have some rules for ‘

her, how%ver. Thefy* insist t at she be in at a certain time and Hi lary 1s 1

‘glad of/this. shg fears th t if they dldn't "I'd stay out too late and not -
; " One sees, therefore a measure of 1ndependence

‘that she still needs her parents for some guidance.

C.49 - - N o
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' prlmarlly through belng around older people.

" one. She feels that most. of the other students 1n her hlgh schOol are

She is warm
' compasslonate and outstandlng as-a person in her genulne concern for othg¥

ERIC
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in retlectlng on herself feels she has changed a lot in

3

She feels that she has bécome mot¥e aware of things,

Hilary,
the 1ast three years.

Three yearsnagq;'sheysays,-

1 el

"I couldn~t care 1css about things ~ now I care a lot." Here she is) ref,

to thUOH rulatlnq to. the school), thv <ommun1ty and the country Havinq a

brothnr in Viel Nam lncruusod her sconse of the world outSLde of her lmmedlate

"immature;" their concerns seem Chlldlsh to her and she pLefers the company

Slmllarly, she finds. many of the school rules
0 5
1nfantlllzlng and often challengec the admlnlstratlon when - ‘it demands that

of older, more serlous people.

sie obey what she cons1ders to be-p01ntless regulatlons. .
In general, Hllary can be characternved not as an achiever but as a

baslcally sensltlve, sens1b1e and giving young woman. She,ls striving for . .

I3

self—suff161cncy through emotional interaction w1thuothers.

people. : L ’ _ ' . N

pr
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The -Case of Harriet .. .

Ed ~.

Harrict was oager to be finterviewed. She seemed enchanted'with the

idea of talking about herself and excitedly volunteered personal anecdotes
- : P t o
~ “® in an almost manic way. There was a histrionic quality -about her and her

' desire to impress the lnterVLeWcr was obvious.'

o 7

A . .
: i
A somewhat plain but not: unattractlve glrl Harriet is clearly a doer.

< -

’ She bresents a long llSt of"act1v1t1es,'mﬁny of them in which she is, a leader,
» and she seems to feed on- success.A Sheadoes well in school, although she'is. -
e ’ wrobably not as bright as she likes to have others th1nk Young for an
eleventh grader, (15), Harrlet has some sense of being behind her classmates!
in that she is not- yet ellglble to drive or hold a:job. She makes_up for.
this by belng hyper—adult Lntother ways. She has taken on adult-type ,
regponsibilities in her Church.and)in her Junior Achievement group. ‘In -
addition, she is a respectably good pianist, is planning a Bible course
\ . for the Churxch and writes storles on her own.~ ’ l )
s ~ For her future, Harrlet plans a career as a high school chorus
//dlroctor She enjoys her part1c1patlon in, the chorus and thinks this is
somethlng she'd like to brlng to others. However, directing things' and
taklng charge of tﬁéngs clearly has other meanlngs to her ‘a&nd 1s an 1mportant
source of her self esteem. As she says of herself late in the 1nterv1ew,
s "I the sort of person who 1§bes to be in the center of.things - have people‘
~say/ 'Oh look at that' and I like to be a leader and the authorlty.
Harriet;s major interpersbnal investments are;in her”%amily. ‘She is ”
extremely close to her mother and feels that they are almost exactly alike.,

& .

She feels that her mother is almost always rightrabout things and Harriet

looks, to her for guidance and ‘advice.” There is # hint in the interview of,

. the -deeper relationship that exists between mother and daughter. Freouent

al]uslons to the mother's phllosophles of llFe suggest that ‘her mother is '

attempting, throuqh Harriet, to rellve her own 1lfe without makzhg the same

‘mistakes. She has, for example; 1mpressed,upon.Harr1et .the importance of

haviné a career (so one is not tled to a house) and the necess1t1es of being

~ u,,.”

wary of disappointments from men. Much of Harriet's own view O 11fe seems

LI to derivs more from her mother's experience than from her own.
. At the same-time, Harriet has learned some things about 1ife on her "

. E L. . S : o
" own. In particular, she had a history of difficulties making friends. She

.

0

des crLbe a painful time in the 9th grade when she tried despera
€a

* bofrle d a particular group of gIrls whd contlnually snubbed he

ly to
Her failure

ol.
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- school and qot poor. grades and she also wished to leave home so that she could

\who'mattered a great deal to her.

;fl'i,p, o . .

to fit in w1th this group hurt her deeply Now, as she Fooks back and reflects‘

on lt, she says«"but I'm happier now because I have my own group of friends and’

[

1' m more or less the center. of that and I'm happier here. Its- ]ust ‘as well

because the other girls do things I don't approve of like smoke and drink. e

Although narriet presents herself as a very.good girl, she did ‘have

4

a time, also around the ninth grade, when she felt rebellious.and .went out_

s

of her Wav to disobey her mother. During this time, she ceased cdring about

have everytnlng my own way. Harriet is not explicit about how she outgrew - e

this rebelliousness, but ‘she experiences a sensé' of relief that she has.
4 c .
Ancther important learning experience for Harriet was losing a boyfriend

She cred.ts him with having "taught me a

-1

lot about life andvhow easily things go." Both her disappeintment in girl-~

friends and in this boyfriend seem to have forced her to rely on- her own

y

resources and accomplishments for self—esteem

o

While Harriet has no particular bovfriend at present, she likes to

think of herself as a popular social butterfly. She:talks about how she's

* . "'l ~ ' - : o . . o -
learned to be sutcessful with'boys -- "by building their ego and smiling a -
lot.," But'she's also come to terms with the internal standards that are

K

important to her and which she reruses to compromise "I don' t like to act .

the helpless female because I'm ,not helpless boys don't like the girls

who are in bed w1th everybody She- wants to be on Her own for awhile before

qettlng marriod so.she can have time "to do what I want without having to

please other people." o : . T ; -

Because of heér competitiveness, Harriet'still strqules with.interpersonal‘
strains Between herself and her peers. -The one place she seems free of this is
in her involvement in Church and the Church youth group. This is a place where
her sel f—serviné qua]ities are transformed and she experds great energies work-

ing for the Church charwties and even donates her own money to the Church. M

»Y

There 1s an absence of current cOnflict between Harriet and her parents.
She Lrusts them to support the decisions she makes for her life and she, 'ine

turn, truvts that the rules they make for her are good ones. She feels that

-they prlmarlly expect her to be responsible and that jthis is something she

also values for neraelf. A harder goal is "being nide to everyone" and often

her mothar reprimands her for being tactless. Harri t is'less"close to her

father and he comes througn as being far less import nt to her. She sees him
as quiet.,, feels that he loves her, but wishes- he'd how more affection. All

i all,

Vo

she feels satisfied with the parents she has. .
- ' ro . -
02 . : .
48 ‘ .
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Despite the studied self-assuranée with w&ich Harriet presents herself, -
.She betrays hints of growing pains underneath. She is still struggling to

understand a?d get along with other people; she 1s amblvalently growing away
bl

from/her mother s dlrectlon thle holdlng on to it for stablllty,and ‘she is

trylng td dg%elop cmothnal equanlmlty ‘She says that she sees her biggest
problem as learnlnq to "take things as they come -- not get upset at things

As

and think 1ts the end of the wdrld." At the same time, she’is trying to

: malntaln her flercely held sgnse of: control of her own 11fe.

o
@

t is an ambitious girl. Where others express'. the

. ‘ 5" L On the whole, Harrl
| o e . . . - .
wish for a fhappyf life,/Harriet wants her own life to be "happy and

o

S : productive." ' j ' - .

e
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Thﬁfdroup”of'girlénhighest-in psychosocial maturity is composed.of some
of tht most Coleeh, multlﬁaceted and in some ways, most fully human young

',’;-

oplc 1n th& sample For;one thingk-they are the mOst=articulate. Their

e L ",

;‘ interv1ews are the richest in;data and rhe_least self —conscious. Most of the

\

qirls in this group had clearly given prior thought to many of the more probing

B > . a

cuestions ——"some replied to our queries With the comment "I ask myseilf that,

B

5é Unlike the low maturity girls, these girls underempha51ze material things
u, . - N g >

‘ and oleasure, wHich Tig not tQ say that they never have a good time or, ‘go shopoing

- o
8
)

: On the wholé, these awi serious girls - or, more preCisely, girls who take

L ;‘ FER . & . R .
) themselves seriously They are 1n the habit of thinking about their lives,

- e -
. . . s

- ﬁeflecfing on where. they are going and‘where they have come from.

~ H ” I o

Unlike the high maturity Doys,“they are less focqsed on occupationai goals

. * e . ~ . '
s - < ’

aé a source. of selffesteem..” Rather, they are engaged in a process of valuing
e . .

v

.

3

) themsefvcs for -the kind of geople they are. They are,;in a word, identity—'

Y N * - .
seskeré, attempt1ng to discover who they are and who thev- want to.be in relation

to the significant othersfin their’ lives, in relation to their aspirations for.

‘ v
i 1

themselves and in relation to their own sometimes ambivalent feelings There is-
v . . . .
an_abundahce”of;budding individualism in the lives of'these girls.' They
Y s ‘ vE . ‘ . - ) . . . ~» . B ‘
frequéhtly”make.statementSjWhich begin, "I am the kind of person who ..." Tt

2 .
-

in this sileE‘phrasé:lies the product of enormous developmental;change: the.
abilitv to conceptuali?e and reflect on the self,v the abiiity‘tO'accept the -

« *

self as differert from others andsxetain the capac1ty tQ value bofh the self

and'the cther;‘ and the abilitv to. commit oneself to certain aspects of the .-
' : ' v . ¥
’ . ' ! \ « 2

*

3 A . . - F'es X % .
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self and renounce others.‘ In short, again, this™ ig the groundwork for the s

formation of ego'identity. . - ) R
Specifically, their overt lives are not Very different from the lives of

€
L

the low girls. They go ‘to school, many go to work, they have girlfriends and

boyfriends. They do, however, mention spefiding a lot more time on individual

N T

< . . .
_activities, such as reading or playing a musical instrument, than the low girls.-

< N - |

. . ¢
Most have serious career plans, often based on a particular talent or long term
- - . ! -
. : : £

interest. Most see themselves-as working for several years before starting a

ﬁamily,_then returning to work after children are of school age. Their girl-
friends matter to them as people, not as a crowd. Friends are to listen to

g ) e . ‘ . s v o
you, to share things with and, in general, to be, partners in identity testing.

Thesevgirls stress feeling ”out of" the high school life*and atmosphere -
%

they speak of it & being childish and thay sardonlcally mock the glrls who

the conclusion of many‘in thisfgroup,-"I don't. think most high school kids

can 't see past whether they have a Saturday nlqht date. As one glrl states

1

are really 1mto life."  Or from another: "I uscd to hang_around in their
L3 4 “ . ‘53 -
clans; F'd rather be by myselt an& do what I want to do rath,r -han go around
4 . 49 N .
o N
. . and do what everyorie else wants me to do -- drive-ins, drlnk, smoke, etc."
o v . - . , .
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- part of their lives

One striking oommohality among these girls is that they‘yrimarily date

oldexr boys. This Eutsithem in contact with peers older than themselves and

- v
‘
o

many girls attribute their greater awareness of. extra-high 'school concerns to

\
.

thgse contagts; e.g. MT like'older people.’ I like someone more experienced
- than me to talk to." At the same time, their.bozfriends tend to be_only a
. . £ o ' o -

gy . YN ‘

and generally. they play a lcs?-important role than girl-

friends. Their'p ychological world extends beyond‘their'high'school and

community. 4Sq@e express'a feeling of Poredom with "the routine" and have.
. - . N R = - ’
o : : D)
oy ‘ S L
: %

L
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fantasies of traveling, living“in other places and finding new experiences. -
. _ “

One sensgs that, unlike the low girls, these.girls are serious about following

through on these wishes.

(1Y

There is little concern about peer pressure among this group. These

girls express fairly objective views of people, can see others as individuals

*

nw1th their own needs. = Where the low girls have an egocentrlc view of others -

-- +hat is, see otherﬁ only as in relatLQnshlp to themselves, ‘the high g1£\§

~
o N

are str1v1ng for mutuallty based on empathv.v They don't "have" frlends;' &

-

thnv 1nstead struggle ‘with the dllemma of caring and belng ‘cared about They

are. in the process of learnlng how - to need people w1ithout belng dependent on
them. N - I _ 7 ' A

F
4

’

< Another theme that is cons1stent among these glrls is the presence of’ "

» ,:"

conscious internal conflict. These are glrls who have been "through"'some—

thihg and learned to cope With it., . Conflicts, in their content, revolve

N . o ~

around . anything from family problems to romantic tangles to career choice, but

there is the evidence of growth in prdgress. " One girl, for example, whose

family suffered from several major problems'in the past few years, says, "I

had to become more responsible. I had to look at things and see what they,

N

were ;about.”.. What mgkes these girls different from their low maturitv peers

is that they seem to have_ the resources to confront whatever dilemma they have

to deal with head on, without the need to deny it-and run to hide.in the uniform-
ity of a crowd.  They can,bear some psvchic -pain and, as a result,:experience .

something of what we .are accustomed to labelling, "adolescence." _ }/

Many of them speak of ear11er struggles -- of having had to flght . -

impulsivity, of a stage of rebelliousness.)h Others describe a previous period

of "hot really caring about anything; but now caring a lot." It is unclear




3

what exactly this means developmentally. Perhaps they are referring to
their struggle to separate themselves from.others, an exagéerated period of
being voeiferously different-in order to become individuals. As Harriet

describes jt:

———

"(Wwhen I was 11 - 13) I didn't get along with my mother
) . . because I felt she was alwavs putting me down and I felt
) she was trying to keep me from doing things. . There's :
that thing about the apple never rolling too far from the
'tree ‘and I think that's probably true because I've come
back now to a lot the way I used to be and I respect her
'and I found out that just: about all the time, they're |
/rlght " o . - ' i
— . .

5%

Or from others:

- _ : "I used to.dislike my family, felt they were restricting
) me, but now. I understand why:" ’

.

- . . "I used. to smoke (pot) and I stopped. I was really hung
' ' : "~ up, but got myself out of it ... got to the p01nt where

I was getting pretty sick of myself My parents knew
and that hurt me the most." o

o .

There is much iess-fﬁss about rules.and restrictions in.this group than

- in the others. . Théir parents seem to encourage and grant them some measure oOf

¥

.independence while maintaining limits which their daughters appreciate. " The-

girls, for the most part, sege their parents as having trust in them and as

malntalnlng general standards which definhe the outer 11m1ts of acceptablllty

o

For example:

"My parents let us go on our own, but won't let us do
something fOOllSh

"They don‘t push me, and when they do, its for my own good."

’ : ) B § alwavs have to tell them where I'm 901ng - they re just ‘
T concerned." : . .
"My parents never stop me from doing something -- they've
- ) let me make my own mistakes." :
\ s :
C
|

07
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s : . .




s
*.

. -

Inderendenze is the key-issue for‘these girls and they.-are_ moving slowly, \

not dramaticallyh,towards it. Ofteny they speak of their growing auponomy as

o

¥ an internai - struggl ) Aware of their own regress1ve dependency WiShes, they
seem to be dble to deal With the problem internally Without setting up the

Eimiliar "I want to but they won't let me" battle of the low maturity groups.~

Ox, perhaps, they've, already been throu"h that and have moved on to the C ’ o

harder task. These girls are, however, most likely to express irritation with ..

chool rules, mostly on the groﬁnds that they . feel they ‘are being infantilized

& . *
T

This may partly be because theyrare developmentally beyond testing 1lmltS to be

: sure’they are there.' .

5 " . -

- L ' , R LT
- -Superego values often predominate among these girls. They speak pf SN
. - : o »
learning to be responsible, to be trustworthy. By and large, they’wish'to_

+

pléase their parents and have internalized their parents' expectations.

‘ Most of these'girls report a particularlyaclose relationship'with.one

parcnt, often, but not necessarily, theix father. “This relationghip provides
_ - . . o

an 1mporLant source of supuort, values and ‘identifications. eleasing this
favored parent is frequently identical Wlth pleas1ng oneself. On the wholeu
these girls apoear-to be staying fairly close to their (internalized)\parents
While'théy'test their own capacities and limitations in'thevworld'of school
and pebrs. o T o _ ' .

- With fespect to the larger society, these girlsﬂare more connected to it
_than'those‘in the other.groups. They are most likelyuto have-some, if -

“embryonic, political opinions. Many mention the growth of empathy and

) . . I . ’ . . .
tolerance as important learning experiences for them:

-
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"I don't like tq judge people. Maturlty depends on !
T how w1de their eyes are open, how much they “(other o
teenagers) see.- They want it all to be good ‘and won't
' face the bad ~.I try not to walk away from ‘things. "

"(T have ‘learned) to accept other things I 8én't belleve
in.'

. v + 2

~

not everyone is to be trusted.

Ky

tha

. " > N ) . 4“4 .
iest these high maturity girls souhd too sugar-coated,

&

. mention

khag‘Some also show-signs of Hascent psychopathology.

overtly sdkuggllng with issues F§

l r ¥ ‘.:b

that for some there are deep bhaﬁact

“

\o»

R

'resolution.ﬁ' Hilary, for‘exampief*ﬂs attling a depression which may nottbe
! . ~ )_f ‘\' " . . N
, T ) . o T N, T . .
. readily assudageable and Harriet's deep haﬁtissistic needs make her extremely .
. R o S S - \ -
- v : Tt \

-.vulnerable to failure.
¢ i Y
-and mental health. :
"o ..
e .

'

i . |
| . .

it is important to

While they are

loqlcal problems whlch may forestall any

Others speak of a developing sense oft enlightened trust in.the realization

They_have~been disappointed and learned - \ﬂf

1dent}ty and autonomy, there are 1nd1catlons
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" the affirmative - that is, they concluded that- the Sturm and Drang theories of

. THEORETICAL IMPLICATIONS

Until'récently, thefnsycholoqy'of_adolescence has bégnedominated by thepry .

'and observation ‘of pathological adolescent development,/ it had peen widely
assumed that.adolescence .was, almpost by definition, an unpredictable and tumultuous

process, a time when aven psychotic:like~symptoms were to be expected, aJdeyelop—

- "
S 2

mental epoch of extreme reshuffling of the dynamic appositions of the personality

i

Stru”turé'(Freud, 1958 Spiegel 1961 Jacobson, l96l and Ackerman, 1962.).

Two major studies, of the 1960's addreSSLi themselves to the question of

‘whether.normal adolescent‘development was qualitatively different from the process

. T :
of adotescence which was ‘bbserved clinically "Both Masterson (l967) and Offer - e

(1969) after intenSively ‘studying normal adolescents, answered this question in

.

:r‘ 5

ado]escence do not apply to modal, asymptomatic adolescents.‘- Similarly, bouvan - %

and Adelson (1966), after a large—scale intensive study of a non-clin.cal sample
of adolescents, summed’ up their‘findings as-: follows.

"we were impresced by the general plac1d1ty of tone, by the absence
of preoccupation with drives and their control that we had expected,

to find " ‘ e

.

o§

These three studies all served. to illuminate, in a descriptive mannexr, the

”
-

normal process of adolescent growth.: Inherent in their approach was the search

\
1

for the "typical" normal adolescent in_orxder- “to differentiate the normal from'

‘the pathological To‘date, little has been Aore to explicate different'pathways

through normal“ adolescence or to Find a viabple cla551fication for distinct

~

normal developmental types.




Ironically, perhaps, it was the earliest work to be done on adolescent
% ' : ;. ) -
psvchology, Bernfeld's (1938) "Types of Adelescence", which approached the
subject,in a categdrical manner. " Bernféld classified adolescents on two
*" i AN ) ) ! . * -

dimensidné/ rebellion_and compliance, and; then sought to expiicate;the develop-

mental process characteristic of each type.

Since Bernfeld, most work on adolescence has focused on the search for

B

-a single theory and has obscured rathexr than highlightédvindividual‘differences

¥ ¢
at adalescence. Offer's work, the rféhéSt and most ambitious of the recent

. 4 4 .

. . } . . . B
studies, concerns itself only with a modal group of adolescent boys and does

. \ . i N : -
‘not treat those who were extremely high or extremely low on the Self=Image

- . £ N .
measure. .

o
The present study provides complementary information to the ones cited

above. In selecting only very high and very léw‘maturity éubjectsf two very
7 o . u . k . .
different modes of adolescent experience are uncovered. One may, borrowing:

]

- . o
from Bernfeld's approach, view these grpups as-adolescent "types," as quite
, . v - \ .

. distinct developmental paradigms which, in attempting to deal with different

developméntal broglems, manifest themselves phenomenologically in observably

distingt ways.w L . . o .
. ‘ . . \ -

Adolescence -has traditionally been discussed by theorists as a phase

dominated by two developmental tasks: sexual identity®and autonomy. THeorists

have édhséqdently,addrESSed themselves to the psychosexual change that underlies

-

the epigenesiS*of'thése phenomena. . Difference among theorists has ensued not,

N . . ’

. so much from the nature of the psychodynamic rearrangements seen as necessary

: v . \ L
for adolescent growth, but from the emphasis each writer gives to the particular

_psychic shift.> Most theorists™agree, for example, that the libidinal economy

is shaken by -the resurgence of sexual drives at puberty and must, during adoles-

1Subjects in this study consisted of 100 boys vﬁiscored w1th1n one standand
dev1atlon of the mean on a Self-Image questlonnalre .

;'EMC—-—-- o --.,,.\,_‘__‘-_,.,., e ' o ,5'7,‘ ;Gl'
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cence, roorgaltlze (itself to- inelude an dirreversible sexual identity. Similarly,
1€y 4 » X ; [ !

most»theorists concur that the defensive patterh and supercégo system must change
e . .- .

to allow for adult sexual and social roles and that the ego assumes increasing

'

control of functions that were previouiﬁy in the province of the superegp.

dent development are commonly replete with the observation~

Analyses of adoies
S \ ‘ .

that pre-adolescent ,psychodynamic forces determine the unigue manner in which the
individual confronts his adolescent tasks and -the style in which he phrases its
problems. Thus, . a child who had only poorly accomplished an earlier phase of

individuation wiil find the task of autonomy in adolescence to be weighted down
& : . P

by pre-Oeadinal issues which. complicate his attempt to separate from his parents.

Current‘thinkinq about adolescence emphasizes the developméntal increase in

ego control: the ego is seen to grow free of undue pressure from both the'id:énd
. ‘ ' / . -

the archaic superego; the eyo-ideal increasingly replaces the superego as the

ego's guide, a step which marks the shift from childhood authoritarianism.to

adult ethicaliﬁy.' The process by which these egé_changes take place are a

function of ‘the pre—adolescent ego organization. We kﬁow that ego éevelopmént

" does not take vlace in all adolescents in the same way, just as clinical experience

* . R -.. - .‘
has taught us that the same behavior may have quite different meanings to different

individuals:
The late adolescent ego organization that results ﬁrbm the work of the -

adolescent process is much like that described by our -concept of psychosocial

.

maturit?._' In defining specific ego skills presumed to be increasing during

adolescence, the concept assumes that, in the healthy person, the ego is gaining

‘in- its generalized capacity to direct the organism. IL assumes that as com- -

/

mitment to the reality principle overtaﬁes both impulse dischaﬁge'énd'blind
"moralism, the-individual will begin to display the traigs central to the

maturity concept. Because our concept of psychosocial maturity defines the

. e . .‘ '(;2

o . . 58
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.

ctef/of adolescent growth as do the process theories of adoles-

B

and /the growghﬂ f psychosbcial maturity. One must expecﬁ”thét the develop- , ©
P ~ o . ‘ o \ -
udes of psychosexual growth underlie the ego organization Which

social maturity. . Therefore, one would expect the most mature

cdgigfcents (as defined by our scale) at any giVén age to be moré advanced

./along the

‘ontinuum of theoreticdlly;derived psychosexual development. (See

Blos [1o0g2], Sullivan [1953] and Erikson[1968].) - .

o

he traits of Individual Adequaéy -- work. orientation, self—reliance and
s 2/jdenti£y -- are probably tied most closely to how the individual ego resolves

. . . . . > * N . :

.internal conflict. As Oedipal and pre-Oedipal dilemmas are resolved once

again during adolescence,. the conflict-free sphere of the ego is en}arged-ahd
- . R . . . , ,

3 : : . . ‘ ;
extends its directive functions in growth-promoting areas. The adolescent -

who remains overwhelmed by archaic issues will be least likely to experience
the' "self-esteem andfinner—directednéss inherent in the Individual Adequacy

-~

“traité: Similarly, those adolescents who successfully forge an unconflicted

. ‘e . b . .
sexual identity and whose struggle for autonomy is not overwhelmed by earlier:
' . : { B

&

conflicts should experience an enhancement of their self esteem and a gain in

Individual Adequacy.

-

o

¢ o . The traits of ‘Social Adequacy z— social commitment, tolerance and open- '; 
néss to change -- are probably less intertwined with psychodynariic - forces.

- ~ These are concerns.that go beyond the interests of the individual .and, therefore,’

, are gonerally less highly catbected. Many‘have attémpteq to graft psvcho-

[ . s itk &

. e o e
dynamic principles onto the study of social membérship; onlV inthe-arcas where
social behavior or social attitudes are employed in the service of neurotiec -
I B} AN

’
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confllct resolutlcn has this‘approach met with much success (see'hdorno et al.,

- g

1950). At*prescnt psychodvnamlc theory is mostly silent on .the subject of .
walthy prosocial behavxor. Abstractlng from the theorv, one ends up w1th

much thv same expectatxons of the Social Adequacy traits as for the Individual.

' Adequacv traits, Enerqy freed from defens1ve purposes is'at,least available

’

) .
.for lnvcstment in extra-individual areas. ‘The specifﬁc nature of social at-

o , titudes (as dlstlngulshed from thelr cathexis) is probably more tied to

purely sociallzlng factors -- the ‘attitudes of the famlly and the communlty
. . ]

and the 1ndividual s soc1al (1.e. class) po 1tlon in the larger culture.

¢ 1 . )
The vontrast between the high. and low maturity "types" demonstrates the

i

phenomenologlcal dlfferences that result from varying degrees of maturity at

,adolescence. . Because ' the’ adoleScent experlence is so dlfferent for glrls and

boys, thls dlscuss1on will con51der the sexes separaE Iy~

/
: . Whereas the . hlgh maturlty boys der1ve self esteem from what they do/and fr L

- : . - Tt > :
s;f the'approval of internalized objects, the low boys rely on the approval of theilr-
Eriends to qaln a ‘sense of self-worth. Srmllarly, the high maturyty-boys’".

demonstratc a struggle for self- defantion and self—knowledge in/focusing’on

what they are to become while the low boys remain present-ori nted and expreSL

themEelves primarily in action which serves immediate needs/. Phe lives of
. . ; : ) v .

these boys, considered in this contrasting manner, demongtrate the manifestg-
tion of the psychosocialxmaturity traits. ‘That iijﬁae psychological worl

‘of the high boys, with its OCcupatlonal focus and s l;ydlrected orientatio7,

. {
reflects the\Ind1v1dual Adequacy pralts measured by our scales. . /',-~

. e ’ .
) o Yet to fully understand these adolescent ”types it is necessary to [

- Ia .

search for the psychodynamic underplnnr@gs“of the d1screpancies in‘psychoéocial

‘maturity, . The advanced developmental stafe of the high maturity boys s ould

-

also show relative advancement of mastery'Of the more psychosexual adolescent.

tasks, namely, heterosexual 1dent1ty and autonomy

" G R ’ A

O

R st i, ; : ; - . /

o . ’ / o )




“Phee high and low maturity bofs in/ the present/stydy do show_distinttly

different patterns of heteroSexxal ilvolveﬁentm ‘Th: Low boys show far greater

3

Hetrorogsexual activity and most/of hemhgo eteady; L.e.;have settled (for the |

]

time belng) on a sinqle heterpsexual object The hlgh maturity boys, on- the

Aruitoxt provided by Eic:

‘r¢al intimacy in the
. There is little to i1
For the-low hoysf Jeprs serve to bolster

. thnse functions of
i

Ric

other nand tend to be onlv ,envat1Vely approachl g relatlonshlps with girls;

none h&veigone steady and s veyal have never da:ed} ~“It seems puzzling, from
3 ’ . / - ‘ ' *

4

the point of view of the theo v, that those boyg more advanced in psychosocial

e
e

@aturi%? are retarded in asy hosexual growth.

Offer (1969), making a similar

<

for this apparently inverse pattern

i . . v
previously, there is a lack of any’

“

of development. E}rs £ all, as mentione

—

a complex 1eVe1; 'ret”erp they appear to colleot.objectq for ego—buildinq ends.

self-esteem ("people approve of me'y.ox

v

to orov1de identi v/ ("being one of .the/guys") . Girlfriendf seem to extend

‘the male peers, in addltlon to functionlng perlodlcally as

)

dUhlllary supereg?s ThlS is, then, far from the . kind of internal growth whlch, L

»

accompaﬁleq the;early i;e;eg of heterosexuality. It is, perhaps, the behav1or
[ . * . .

without the ;ubstance While the boys are probably learning something about

/ -
//

'reagpiﬁhshlns f#om thelr contact/w1th glrls,'lt is likely that the lessons ark

N
-

fxternal on@ek/sec1a1 ekills rather than Self—knowledge. Thelr dating has the

same/etéreotyped quality commented on by Douvan and Adelson (1966), who, in

sézdvinq a random sample of- 3000 adolescents, found’datinq to be an inetitution

e atlonshlps the low maturlty boys descrlbe Beyond this, ~

>

-




Aruitoxt provided by Eic:

1 B . 3

el o F Intimasy. They found their subjects to be using

Joeseynoed for e

dating as an arena for trying ont social identity and measuring self esteem.
» . # ‘ . e .- .

The Ligh bovs, altlioudh less achive with giols, do not-seem greatly

LS h

troubled oy tholr relative rotioeroo, That thev cxpress some conscious worry

3

about their hesitans': witn giris indicates thar attempts at masterv of anxiet-

Jansabout girls are taking viaso and, most importantly, taking wlace internally.

Altough our data do not go leep cnough v oLl us, it is probable that fantasy

. ;
is wery important to these hovys. They ar . =ast likely, ‘engaged in the auto-
rlastic  eshapings tnan will get therw raady - lLeterosexual activity. Deutsch

~

(1957) toking .esie with traditienal theory, suygests  that in normal adnlescernce
- . .

'suxdllity e eublimatod nd emerges Later when the chi?écfer structufénié moré
Zprepéred.fur {t.i The ian ;Qyé appear to suppdrt he% interpretatiof.~ '

Sbier Studiﬁd;§WOS;le Al gbétein, 1565 and Offe},ul969) of nbrmal adnles-
éentﬁ nave aiac decumented 0 réétraint and<cénseryétism émbng adoleséénts ip
rivjard Eo sexdal Lanavior. drw&th of hetefosexuality, wherelié is optimally

. . . . ’ -

deviloning, appqérS'%o occur gradually and without'turmoil. i

ﬁ-SQ?Ond appr5ach'to unsinrstanding this_nheﬁomenon utilizes the Eriksonian
5ta§%ﬁ.. TheAhiqnﬁnatuflty hoys are quite clearly eﬁméshcd in.éarlv nﬂasc# of

the identity stage: they are concerned-with who they want to pecome; they are

testing thelr persgnal skills and talents against the potential demands of the
. . - : ) a .
world;  thev are tusning inward and asting themsélves about meaning, about their
maraciticz and limitations. - Thav <o, not appear to be troubled by problems of
’ . ., N . N . »\
sexual identity;  they are sure they arc, boys about t6 become men and their

. . 3 - “ iy
Qevolormontail quastion 1s "what kind of man shall I be?" - They seei~-to have

~

cesolvod the sexual Sdentity problem without extensive real world hetbrocexual \

contact;  thelr ro-osibion of sexual identity rasts more on solid identifications
.

-

witii masouline objosns, Thelr cdarient probiem is one of working out a nsycho-
7 " | A »
. , Lo .
. (\{,
N : ) . .
A .

-
.
L
v
©
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1
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social identity. Developmentally, they are following the Eriksonian progress ° 7
(‘L-".,,u‘. ;“‘ ’ . . - .

sion;f}eéolving issues of personal identity before proceeding to the dilemmag

of intimacy. CL ¢ . .

Ahna low boys, however, are iess focused on the task of identity formation;
. ’ ‘ . * ' B
some attempt to avoid this problem altogether. At the same time thatr they”

e ~ disown-.the quest for psychosocial identity, they betray lingering céncerns
. - o . - : o,

about séxual identity.  The low béys' investment in toughness and their

readiness to fight belie fesidual conflict over who is feally a man. This
concern is'fundamentally different from the problem gf psychosocial identity,

and it 1s a conflict which occurs developmentally earlier. The low boys may
; be sofrwhat fixated here and prematurely ehtering into pseudo-intimacys with

girls us a way of bolstering their feeling of masculinity.
She aigh and low boys, thcreférc, display two quitc'&istinct modes "of
:; // ) - et

dealing with the problem of heterosexuality at adolescence. Where other °
resoarch has attempted to uncover a single gypicaf pattérn 6f adolegcent: - v
: . 3 .
developiaent, this study indicates that there are at least two "types" of
. ¢ e .

’

. o “davelopire'ntal confiqurations @Bat may occur during this stage. These data

<

do not indicate thal neaningful heterosexual experience is characteristic of

i
<

crther end of tEeAma;urity'continuum." Nor. do "they %how that overt heterosex-
. PR ‘ N N i '
ual activity is conducive to or reflective of psychosocial matmrity. Instead, -
. . ) A .
it appears that heterosexual behavior may be used for a variety of ‘developmental

©
-

needs arnd that psychosexuals growth may take place interpally with only limited

a?

. , ‘ ) \ .
. and tentative expericnce with the opposite sex., ‘ B .
- ’ A second task of development emphasized by nearlv all theorists is the
e ) - ' R . . .
growth of autonomy and the decline of dependence on the parents. In general,

) 8

. ragearchepes have observed theorv-predicted decline in the need for parental ego
X . O
guprort, and have observed this increases in independence to occur gradually over
) . "
' b7
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N

'vearlier instances of the authority confliéts curfently typical of the low boys.

.. Offex (1969) reported that the modal, tecnagers he studied also remembervd them- .

selves

fact of adolescent—parent struggle is .less noteworthy than when it occurs.

) . - . o
relative self-asurance and self-direction during these later years.The movement

the adolescent years: . bouvar and Adelson found’the concept of autohomy |
central to describing growth at‘adolescence.», They viewed the boys they studied

as moving toward independence:by first relying on’ the judgment of their.peers,
. i - '

¢ o

then increasingly relying on their own,judgmeﬁt.
b .

Westley and Epstein (1969),

. -
-

Sgpdygng 2 _sample Of m&lé_céllege freshmen, £ound the.development‘of autonomv

\to be most highly related to the atxltudes of the famlly

@ . .

" Autonomy was most
often achieved~by,adoiescents whose families were most able to allow them to
) . . ] ' A

aexperience themSelves.as separate peoplef o - ' b

. . . o
our hlgh and low maturlty boys -do dlffer in thei¥ patterns ot

As expected

fautonomy" The low boys reach olt for 1ndependence through rebelllon and- nega—'

«

tivism, testlng the 11m1ts thelr parents set while, paradox1ca11y, hopxng that

these_1imits are=enfor¢ed.
‘ Y . Y . : B .

Of parental expectations. They need not, therefore, be quite so enmeshed in ‘the

Specifics ofvthe‘ekternal demands (i.e. being home-at 12 o'clock versus 1 o'clock);

-
«

they are free,to make their own decisions because 1n all llkelrhood, the1r dec1510n~

will not be so deviant from parental wishes that“the'parents will object.

< oy

It is 1nterest1ng, however, that so manY‘of the hlgh maturlty boys describe

’

v

3

to be rebelllous when they were younger (ages 10 13) It may be that the.

S

For

the high'boys,-rebellion;duripg early;adolescence‘seems.toLbe a forerunner of g
. . . . 7 f .

away from the negativistic variety of autonomy may be predictive of greater‘nsycho—'_

- - -
- "

What remains unclear, however, is whether the low maturltv boys

.\

social maturity.

are simply exper1enc1ng a developmental sequence later than normaﬂ ’whether they

are stuck in a stagé which they are unable to resolve or whetﬁer thelr earller

2 : -

By contrast, the hlgh boys show more 1nternallzatloni-'

o~

©
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Aruitoxt provided by Eic:

histories of deweciopment of* internal control structures “not only, necessitates a

-
-~

different pattern-of adolesScence but also foreshadows adult problems in self-

’ Y . v
.
direction. s ; .

- ~

<
» -

Perhaps a more impressive!distinction between the high and low bovs rests

on their autonomy vis-3-vis the peer\group. “The low boys are entrenched With
( . .
their peers, while the high boys are more distant, more <judicious in their
* «
involvement.  What seems to. hﬁve ocruixed developmentally is that for the low

bo&s,,the parents were never.much of a resource for self-esteem and the peer
group has taken over thagt functipn. Beca‘se these boys do not have solid in-

-

¥

ternalized positive self-images, they must contihualli replenish self—esteem
. B i < :
supplies through experiences with their frierfds. By contrdst, the high boys

¢ : ’ \ -

have internalized earlier positive self-feeling derived from\parental aDproval

e AT

. . . 7
for them, peers are an additional source of'ego suppgﬁgybﬁtﬁﬁﬁﬁﬂgnw%hich they
. . . —M"‘”«".

need not be wholly reliant,. Rosenberd (1965), studying "5000 high school

Y

juniors and seniors, found’boys who report close relationships with their fathers

to'haGe‘higher self—esteem and a more stable se;f—image than those who described

_these relationships as more distant. While it is not characteristic of our

-

high maturity boys to be close to their fathers in particular, it is character—

istic.for them to be close to someone 1n_their'fam11y who, at very leéast, they.

trust ta approve of them. Lt is thlS fundamental, historically important

source of self—esteem that allows peer relatlonships to be duxiliary and to be"ﬂwf
N .

_ experienced in. perspective. ""The lack of such a relationship, which is at

least‘the Waé'theviow boYs peréeime theirifamilies,‘leads to a sense o£ infer-
idrity and a'huhéer fgréobjects which will mitiéateﬁthat’hurt.

Y .Having.contrasted the high and low-groups in light of both theory apd
empirical research, it is clear that these‘boys are confronting dirferent

? ’ -

“constellations of forces at adolescence and hence, must proceed through it

]

along different pathWays.‘ In Eriksonian terms, the high maturity boys are
: o, o _ f;f) ’-. : . ‘ g
65 : o -
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ST , . » .
&eVOIOpm;nlully on tarqet -— they are tackllnq the intricacies of identity
fbrmatibn?’livinq the present with an eye to the future—; in a word, bacoming.
The‘low maturity boys;’however, are dealing with identity concerns only to the.
extent that the sooiety’foists it upon them; such growth doesvnot spring from
their own internai,netessity. This.is, perhaps; wherenintensive research has
its greatest value. If one asks.these boys superficially.about their plans

for the future, it is likely that their responses will sound the same. How-

ever when one talks in depth to them, it becomes clear how different the meaning”

of the future is for the high and low boys. It is the difference between

.

meeting a challenge with exuberance pnd getting through it with relief.

/ R

The 1ow boys' psychologlcal center seems to_ lle,lnfmasterlng the1r

: e e

TR I R TR TG

O
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Aruitoxt provided by Eic:

feearugs o tiferiority, a sense whlch, again in Eriksonian terms, 1s the

negative outcome of t 1ndustry stage. Hav1ng falled to consolidate a scnse
g

«

.of self—esteem through e1ther skill mastery or approving introjects, the low

PR

-

boys can only dread the more complex task of the next stage, 1dent1ty formation.

P @~

As a result, these boys emplox,nérlous maneuvers to av01d it - ignoring the

problem, getting others_to decide ox retreating into activity.

4

All of this has far-reaching effects on\iziszther behaviors and attitudes

ubsumcd by our concept of maturlty Traits central to Indiviauai Adequacy'

N ’

N(work~ffientatlon,’sclf ref?ance and 1dent1ty) are obvious derlvatlves of

thc.Fifferent strategies utilizéEqu¢the two, gfoups £6r dealing with’ ghe_
o~

’ .
- . «

pscychosexual—psychosoc1a1 cr1ses already dlscusscd kIt.is less clear

how the qOClal Adequacy traits relate to thg ong01ng developmental process.

one postulate is that as growth through the Stages of adolescence procceds,

egocentrism declines. The theory of adolescence presupposes that as the

internall conflicts of middle adolescence subside, the ego's focus widens to

. . { .

linclude\all of sooietyfor, at least, a larger share of it. This applies,'
T T e . [N L " ,v(‘ .
- B Y ) - .
SR : al
- 66 '




ERIC

with some qualification, to the high maturity boys. Because they are not pre-
occupied with conflicts over dependency needs, they are more ‘ready -to experience

f .

interdependenee; i.e. they have bécome sensitive to the necessity' for reciprocity

in social organization. At the same time, because they have more confidence in

themselves, they are probably more able than the low boys.to accept the different-

] s

ness of others and the‘ﬁoséibilities of future social change.  Their outlook is

expansive rathey than defensive.

-

*

_The dualification mentioned above is related to the lack of ideals or even,

e — e - - - a

genuine social consciousness among any of these boys. What social values they

may have are'cleefly not of any dominant importance to them; they all, for the

o ‘

most part, leave social decision-making to others. In their attitudes, perhaps,

the high boyé»axe more sensitive and accepting of social necessity, but these

R . -
/ v .

. congerns/yéve little real place in their lives.. It is possible thaﬁ/EHe tests

£
/

of socid]l adequacy, the real confrontations of social membership, are.yet to come
for® these boys; as a result, at this Stage of their lives, we can only measure

/

N the/precursors of later development. .

Female Development

IS . \ o
. |

-

Understanding of female development invadolescenCe_is a far more comPlicated

task. Female development is quieter,‘su?tler. And ‘because the end points of
< .

© “r ]
female development are ambiguous, it is harder to identify significant markers

B

-

along the way. =+

Most theorists (including Deuﬁsch, 1944, and Blos, '1962) heve stressed
the development of sexual identity as the central task of female adqlescence.

.8 Lo ‘o
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-

creasingly permitted more active components in their identities, as the

“define.

_on his development of autonomy Douvan and Adelson stress that "the adolesdent

€«
©

The growth of "femininity," the suppression of "masculinity,"

and the prepara-,

tion for wifehood and motherhood e these are emphasizer as_the foci'of the
young girljs struggles during this phase, The social change in WOmen's roles
. 3y A - _

has, however, rendered these terms somewhat inscrutable.. As girls are in-

S

cultural ideal for women increasingly is transmuted into an integration ‘of

'

care-taking and career, the nature of "femininity" becomes more difficult to

v
4

Despite the increasing overlap between male and female roles, it remains a

e

o L
simple task to "discéver" and discuss the differences that exist between boys

.

-

and girls.- .The more perplexing problem is the assessment of meaningful dimen-
sions on which to compare girls to” each other. We know, from past research;.
that whereas boys gain status and prestige from activities, girls concentrate
on populdrity (Coleman, 1961) and that while boys orient their adoleseence to

making identity decisions, girls tend to postpone these life decisionsfuntil a

- husband is fo@hd {Douvan and Adelson, 1966). ° The single most predominant and

o
4

recurrent difference found between girls and boys at ‘this age is

a far greater interpersonal focus while the boy's identity rests more directly/ .-

crisis for boys and girls ‘ditfers—in -almost: every regard (p.346)." They.f und’

the interpersonal sphé_e of girls to be superordinate to the development oh;both

eroticism and 1dent1ty Interpersonal ties serve not only as a vehicle for _ /L

exploration of’the girl's emerging Sexual nature bdt also as a means of éefining
‘ o - ﬂ . .
her individuality and goals for herself. ,
. w
The girls in the present study demonstrate such a difference fromﬂthe boys
. //
i/

in their greater sensitivity to interpersonal nuance. They use,inteﬁpersonal

g - _ . v ‘ o - L y‘
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ties to sharpen their sense of human differentiation and, consequently, they

gain a more articiilated representation of themselves. Interpersonal rela-

tionships, then, are the currency with which female adolescent transactions and

development take place. But within this highly complex -arena, the relationships

serve a variety of functions: some of which will be exploréd later.

- @ 4

Thé'girl; in this study differ from each other less in terms of their

overt behavior than in theircsiyles,of regarding ‘themselves and others. Where
) . i _

¥

one could fiﬁd apparent redl world differences in activities and goals between

- \ . : .
the high and low boys, the highland low girls aré on the one hand, observably

more~simi1arito~one another, and, on the other hand, interhally‘more distinct.

A majbr.difference between the high and low girls can be subsumed under
the framework of psycholoéical compleXity. Where the high girls can reflect-

ively consider themselves and their own growth, the low girls find self

examination - too threatening.‘ Perhaps as a ;psult of this, the low maturity

& ¢

.
- -

girls are focused on what is most immediate and most concrete. They want .

'what everyone else wants.  They exemplify the stages of ego development £iat

\ LA

Loevinger and Wessler (1970) describe as Self-Protective and Conformist.

Lucy and the other low maturity girls in the second subtype orient themselvés™

to their world in what Loevinger and Wessler term a Sglf-Protective, manner,
. oo . . ' 3 T

The central concerns of these girls are to manipulate others for their own
. o . b . T}.{ . s

e . ' B ) .
needs and to act to keep themselves out of trouble. Bed%é?e they experience
themselves as vulnerable and somewhat inadequate, they'ténd to externalize

»

blamF;to be wary of others and to be consciously preoccu?iéd with maintaining

some sense of control of the things and people in their lives. ’iLfﬁda and
. - / B v . .
the other girls in Her subtype have a Conformist orientation. In accepting

social norms without question»and dependihg, above.all,’on?Sociai approbal,
they rely on simple coriceptualizations of themselves and the world. One feels,

in speaking to these girls, that they are trying to erase their indivaguality
'J .
6 .

T
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rather than eaplore it. Banality characterizes their psychological world,

a. world where tensmon -- and growth -- have been abollshed y
/

!

The high maturlty g1rls, on the other ‘hand, strive for abstract goals,
are more able to delay gratification and are more concerned with drscoverlng
a wanner of belng that 1s unlquelyvsatlsfylng to themselvesr They typify. , o,
what Loevinger and Wessler term a ConSC1entlous orientation, a h1gher level of

ego'development.‘. Their,world is complex and they view their lives as in their

own control and subject to evaluation‘by their own standards. Because these

-

’

girls have achieved a measure of self-differentiation, they -can experience.
others objectively~and complexly and can use their interactions with others to "

increase their own self-definition. - ' » . S

i

The psychodynamlc forces that underlie the greater ego development ‘of the

: high maturity girls remain unclear. There are no overt differences in family

~

constellations' or early developmental paradigms. The girls do differ, however,

in thei? experience of anxiety and:tension., Where the high maturity girls‘can
o l}{ ’

tolerate 1nternal conflict, the low matﬁrlty g1rls seem to rid themselves of

.
SR ’ .

any 1nternal ten31en. Each of the hrghvmaturlty girls presented some problem

w1th which she was actively struggllngl ‘each seemed able to discuss anrimportant

,1ssue for which she did’ not have a ready solutlon. . One suspects,that»the -
B
'defensive system in these glrls is adequate and flexible ehough to allow for the.

ekperience of the anxieties that accompany growth. The low girls, by contrast,
lack this capacity. ,Conflicts must be immediately solved and wishes directly

° -

gratified or disowned. These girls act to maintain equilibrium with the en-
vironment by ridding themselves of whatever feelings or'impulses may cause

anxiety. 1t is their‘inability'to tolerate tension that seems to underlie their

a9

,V ’ . . . o_
o . emotional stagnation. !
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A second major difference between the high,and low maturity gifls lies in

their degree of autondmy—individuation. Although the high'girls'cannot be
. ,r/ N ) . " . .

-

said to be truly independent, they are less'dépendent'for direction and limits
on either their peers ox parents than dre the low maturity girls. The high L/
girls’' greater sense of autanomy coincides with their greater confidence in

their ability to control their impulses. "Within limits, the high girls trust

themselves to be, their own pérents; they have internalized parental égo and

superego supports-enough to make some of theixr own decisions. The low girls,

however, show less of this internalization; In experienéing a lack of internal
controls, . the low girls must maintain” the external objects to keep them in lire.

While they may exhibit a certain amount of rebelliousness from tine to time, the -

low.m&turity girls -seem not to bewstriving for_ihdependenéeL

It is far more difficult to place these girls %h a developmental éontinuum

than it is fpr boys. Because the Eriksonian stages of identity and intimacy

-are probably mer@édvfor_girls'(DéuVan and’ Adelson, %966a' Josselson, 1972),

identity development proceeds at a\deeper and less tangible level. . Identity

%

°

the vicissitudes of interpersonal loyaltly and betrayal, to dispel anxiety,

particularly anxieties about sexuality, and to provide a reservoir of social

approval. Above all, the low matupity gﬁrls use their friends in"an identif-
icatory manner; they want to be just liké their friemds who they want to be

B \ . v R .
just like them. The high maturity_girls,«while they, too, use friendsHips in -

.
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the above ways, also rely on their friendships to provide self- differentiating
experiences. They choose —— and value -- some friends who are ‘different from

them; this provides them with an arena to explore and test their own identitiesr

~

and *to practice mutuality.

It is of interest that there is so little ‘difference in the way. the high

. . 1 . » @
~and low girls make use of heterosexual relationships. Neither group ehhlbits

any real 1nt1macy with boys; Dboth groups primarily experience boys in terﬁi/;ff/f
7 . ‘ -

of the status and prestige value,the boys have 1n the ‘eyes of qther/giris. One

~
-

gets the feeling, in talking to these girls, ‘that d1scuss1ng “their bovfriends

with other girls is emotionally more meaningful "to them than' the experlence

with the boyfriend'itself. This would suggest that boys are adjunctive to the
girlfriend relationships which themselves are employed in the serviii/f£/§kilii

. 7 o ) ) -
learning or. 1dent1ty testing. To that extent, these girls are preparing for,

. i

- the experience of 1nt1macy, using quasi- —~-intimate relationships t6 enhance
identity-testing which is the developmental task at hand.

w o The themes discussed above 1llum1nate the distinctionrev1denced by the

psychosocial maturity scores. The seriousness and self awareness of the- h1gh

girls.as well as:their relative immunity to group pressure seem to underlie their

high'individual Adequacy scores. The low girls, on the-other hand, who respond
to the givens of a'situation, retreat into conformity and have little interest
- & ' .

\ in their own individuality, score low in Individual Adequacy. " With respect to
%OCial Adequacy, the girls ‘who score high also appear on interv1ew to have‘

o . .- . -

greater empathy, greater ability to tolerate differentness in others and greater .

appreciation for the intricacies~of the larger, society The low girls, W1th

; L their fundamentallygego—centric orientation, seem relatively_unable to consider
- e . v

e issues beyond’ what/immediately impinges on tHem. _ ) -

) . g .!/‘ ) | -J 78 | K . . . ‘ R N
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SUMMARY _ S —

This paper has explored the phenomenological and psychodynamic'differénces

between adolescents who score at the high and low extremes of the Psychosocial -,

{

Maturity Inventoxry. Thé'development of psychosocial maturit? has been Viewed

against the bqpkgroundvof”adoleéceng ego development. Thé freedom from impulse,
'the/gaiﬁs in self esteem, the resolution of sexug} identity and the growth qg‘,»~f“"*?
autonomy that are the outqomes of the adolescent process all*contribﬁte‘;; a L
highef degree of individual. an social adéquqcy. Thp.growth of heterosexuality,

Y
J

however, has been sHOWf/fi/EEye/ Téomplex and nonlinear relationship |to psycho-
- \ B

social maturity.. — - ‘ o
. X e - . . ) -
R et A

-
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Appendix A

Schedule. of Questions for Structured Interview

,

©

what program are you taking here at school?.
What eubjects'do you particularly enjoy?
What subjects do you not enjoy?

Are there any subjects you're: partlcalarly good\at° Any you particularly have
difficulty with? ' a

Is thero a te cher here at this school ycu feel particularly close to? Who?
why? - Others? ' )
What clubsﬂor’qroups do you belong to? What do you do in.your free time? Do
- you spend it alone’or with friends? -

Do you have a job for Whth you are pa1d° Doing what? What do'you like best
~ahout it? Wnat do you like least? '

What do you Udse your own money for?
What arec your parents'.idees about how you spend youf money? -

What occupation does your father have? Does he likeshis work? How about
your mother? ‘ ' ' /

Do you want to have the same kind of life as (same-sex parent)?

How do you expect your future life to be different?. )

What plaﬁs’do you have for the future? when did you decide on this? How?
Do’ you feel there are any alternatives? How do you plan to implement

your choice?

How w1lllng would -you be to change your mind if something better were to come

along?
Most parcnts have plans for thelr children -- thlngs they 'would 1like them to

go into or do.  Have youxr parents had plans ‘like that for you?
. i | S
How do they feel about your ‘plans| now?

o 1

'What are the kids at this school like?

&

Do you have one or two very close friends -- people you spend most of your time

“ with? Who? How long have you known them? . How did youfmeet them?

What do you do together? - What do you talk about together9‘

.

What are the most important things a friend should be?
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Appendix A (cont.)

" What makes a girl (boy) popular with boys (girls)?

How would you most like her to be different?

How would you most like him to be different?

[ .
i

' . N .

¢

Think of a boy (girl) that everyone likes.
him (hex)?’ ' »

, AN
What do you think are the reasons that some boys (girls) are not liked?

Do you go out on dates? Have a, particular boy (girl) friend?

Do you plan to marry? When? What qualities would you look for in someone
"to marry? ‘ : '

©

Who lives in your home?.

Who do you take after -- father or mother? In what way?

What would you say is your mothepJS.beéﬁvérait (best thing about her)?

What would you say is your fathér's best trait?

Would you éay youf parents have some old-fashioned ideas or ideas about which
. . ¢ PR . . .
you disagree? Do you ever discuss politics with them? Do, you mostly
agree or disagree? About what? : )

Are there ways that you wish that your parents were more like some of vour
friends' parents? ' ' .

-

Most parents have some ideas about. how théy want their children to'be? .What
are the most important things your parents expect of you? '

What dg you think would happen if pafents did not make rules?

. - o .
What whbuld be the reason that a teenager might break a rule?

‘During the last'three years, what has been most important in your life?  What

have you learned in thi§ time? What is most important in your life mnow?
| . : ) . .
Who are the people who have been most important to you in the last three years?

. Who are most important now? - Anyone we haven't discussed?
¥ © . <
R (3]

In retrospect, what is the most important thing your high school has done for
you? Out of all things, how has it changed you? How do you wish it
it were different? ’

LY

X . o
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" wWiat is your earliest memory?

\

Y

v B
O

siiat are-the three major problems a teenager has to master during the high

school years?

Suvbpose a girl (boy) tells somcone that she (he) thinks a friend is immature?
What doés it mean to be- .

What do-you think he (she) means by that? X : :
3 : a B - .

mature? : : o

]

3

What. religion are you? Yhat religion are your parents?
: 3

. . ® . ;‘ . . Ry
How frequently do vou go to church? Is vour religion 1mportant to you?
ever seriously questioned any of your religious heliefs?

ilive vou
Do. you éver engage in long dieeuésions about religion with your friends?
. ’ ’ . . . . ) ' ' -
2o wou have any strong political beliefs? Where did you get these:ideas?
" What changes  are important? - ' .

. tiyw «lo you want to.see our country change? .

Iy you had three wishes what wéuld you'wishffor?

N

Just on the spur of the moment, what is the
~=arliest. thing you can remember?',| Next. earliest? ’

A B

uw I'm ~2ing "to ask’ you about some problems that ¢irls (boys) your age might

face.
‘that someone had

*Jane (John) was told by alclose friend of her (his)
(he) do about it?

said unkind things.about her :(him). What/ does she

A boy (girl) is engaged. to a‘girl‘(bov) who wanted him to change certain

habits and manners. What does he de? wa does he (she) feel?

While she is giving your class a test,.y

jur teacher is called out of the
She: asks you. to take over the cl

ss and to make sure Lhat nobody

room.
cheats. You see a close friend of vours copylng from someune else's ,
paper. What would vou_do? How about« 1f Tt wWas someone you ‘didn't AN
know? - ’ ) . A
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